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OUR VISION

Ensure student success beyond the margins.
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Objectives

Dissonance
Affirmations
Framework for Integration

Examples of Integration
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“The way we design our
systems and structures

drives the way people think,
behave, and problem solve.”
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“The way we design our
systems and structures
determines the ways in which
people are included or
excluded; the places they
belong and don’t belong.”

Structures and Systems

* Physical Structures

* Organizational Structure

* Structures for Learning/Collaboration
* Forms and Protocols

* Processes and Procedures
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Journey

* Braiding Defined
 Framework for Integration
- Five High Leverage Areas for Integration

« Examples from the Field
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Looking ahead...

STUDENT WELLNESS OUTLOOK:
+ 7 of 10 teens grappling with mental health (55% anxiety, 43% depression, 27% worried about basic needs in house)
+ 3in 4 parents report negative impact of COVID on interaction with friends

« 1lin 3 teen girls and 1 in 5 teen boys have experienced new or worsening anxiety since March 2020.

ECONOMIC OUTLOOK:

+ Continued US economic growth through 2024 (flattening effect in 2023, but 2024 may be the busiest year of the decade)
* Recession hitting in 2026 (looking similar to the 2001 recession)

* Invest in processes (i.e. efficiency)

* Interest rates continue to rise

+ Residential real estate tightening in accessibility

* Raises nothing near 6-7% in the coming years
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What is Braiding?

Intentionally structuring initiatives, funding, and resources to
allow for improved coordination, coherence, greater
sustainability, and increased outcomes for adults and

students.
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Integrated Framework
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What is a Framework?

A tool that organizes ideas and provides a common language and foundation for
thinking about an initiative
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Definitions
Teaming Structures
Commitment, Communication
& Visibility

Foundations

Student
Partnerships Family
Community

Inclusive, EBP, Instruction &
Intervention
Curriculum

Personnel & Resources

Assurances

Revised Board Policy
Common Definitions of Tiers
5 Year Plan
Communication Plan
Common Teaming Structures

Structures for engagement
Funding for partnership
Plan for continued learning and capacity building

Defined Tier |, Il, Ill common assurances
Fidelity measure for common assurances
Plan for sustainability and continued capacity building
Alignment of personnel within tiered system
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Feelings?
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(03 collaborative

PBIS
Restorative Practices
SEL
Trauma Informed Practices

Equity

21
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Timeline of Key Education Initiatives

1997: Reauthorization of IDEA established national technical assistance center
for Positive Behavior Interventions and Supports (PBIS)

2004: Reauthorization of IDEA (adding RTI)
2015: ESSA sets expectation for LEAs to implement a multitiered system of

support (MTSS)

What is your coat rack?

23

Foundations and Definitions

Teaming Structures

Common Assurances
Data and Assessment

Utilization of Resources
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High Leverage Area #1

Foundations and Definitions

Whole Child Approach

26
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Tier Ml

|

Tier Il

Tier I ]
. School-Wide Plans

. Identify Students Screening
ODR/LL
Requests
Other

29
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*Provide focused, targeted interventions, and supplemental supports to a small group of students who
share common academic. social emotional. behavioral and/or mental health needs identified through
the diagnostic assessments.

*Must be aligned to core instruction, focus on mastery of identified under developed pre-requisite
skills, and designed to match the needs of students identified as at risk through diagnostic tools and
progress monitoring measures.

*May be provided in or out of the classroom in addition to core instruction. but at greater intensity
(more time. narrow focus of instruction/intervention. increased performance feedback) than Tier L.

*Some interventions may be provided by an intervention specialist or certificated personnel.

*Typically short-term in duration (less than 8 weeks). Time in intervention is determined by the
student's skill attainment.

*Access to pre-established Tier II intervention occurs within 48 hours of the Targeted Support Team
determining need.

32
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Site Clirnate
and Culture
Teams
(Tier 1)

Tier 1 Strategies
Positive Behavior Intervention and Supports
Social Emotional Leaming

Restorative Practices

Problem

Classroom
Fidely lfigh

Tier 2 Strategies
Skill Group
Check In/Check Out

Mentoring Groups (Girls Power/82M)
Mentaring

Group Counseling

Restorative Process

Stunderes Nor
Bespomding to T |

Ters
Fidsiity Low

Student
Success
Team
(Tier 1) Tierd
Ficlelity High

=i hange o KAy Inzaryartion

Tier 3 Strategies
Men's and Women's Alliance
gency Linkage (County Mental Health, AP, WRAP|
Individual Counseling
Behavior Support Plans (B5P)

Responding

Mot
Restorative Process Respording

MTSS Flowchart: Climate and Culture

“haeg= or Modfy
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High Leverage Area #2

Teaming Structures

. School-Wide Plans _
. Identify Students Screening
! ODR/LL

Requests

Other

36
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Units of Observation and Intervention

Grade/Dept

A
AA
AA
A

Students

>

>

Connected to which Function within

Team Lead Purpose F— Frequency Tiers
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SAMPLE USD

(District-Wide, Not Site Specific)

Individuals, Groups, & Teams with Meetings during the School Year

40
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SAMPLE USD

Individuals, Groups, & Teams with Meetings: Color-Coded By Purpose
(District-Wide, Not Site Specific)

RTI
Specialists”
Meetings at

District Office

AVID Teacher Teams CTE {Secondary)

(Elementary) (Planning & Course Planning
Meetings at

pee e

QTEL
Professional
Development

AVID EL: Action
eam
(Seecfndtw) Meetings (USG
Mes=tings at Workat
District Office District Office)

EL Specialists”
Meetings at
District Office
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Fresno Unified utilizes five universal teaming structures to collaboratively problem solve within our three tiered
system of suppor a different levels (school-wide, grade level, class level, subgroups, and student level).

Tmate .l
. Im\x‘mnd Lndn:!np Im (an Tean (TST)
» Profcssional Leaming Ce (PLC)

The general role of each team is to focus on improving academic, social emotional, and behavioral outcomes for

students. Teams systematically engage ln mc process of identifying oceds, analyzing relevant data, designing and
solutions, and In order 1o this, each feam has

specific core responsibilities. The mal:cup ul cach team varies depending upon the purpose and level of problem

solving, Team members are identified based on their level of expertise, skill, and knowledge within the tiers of

support, All teams regularly engage in the problem-solving cycle and use the four guiding questions in planning

and decision making,

1) What is it we want our students to know and be able to do?

2) How will we know if cach student has learned it?

3) How will we respond when some students do not learn it?

4) How will we extend the learning for students who have demonstrated proficiency?

Frequency  Data Utilized
Mambly
classificd staffand | Biweekly, if

Implementation Rubric s their guide 1o creatiag and traly represent the | CCT and
maintaining positive school czmate and culture school caff LT mect

*Sobicit stadent voice froquently 1o ensire voices truly O mviber
represent the whole schoo! communiy One member from | coliaboruie

wUxilize duta regularty as past of their cgoing <yele of | g encure crass and ensire
contmuous irproverasn soam coliaborasion | PSS are

oléentify pactems of students noeding Tice [1 supparts i aligned
oeder 10 dsstinguish between individual student neods
versus fidelity of Tier |

éble for monitaring th d fidstity | One i Monthly
of the umversal tier | instructional practices and
peograms
eldentify the instroctional focus and utliacs contiosous | @
foedback to improve studont cutcomes instructional CCTand
*Suppert developing and masntaining highly effoctive suppoet staff (2. LT mect
PLCs TSA o cosch) qarcrly to
callaborate

k\dummnd Bi-weekly, if | L0

sLkilize school-wide, grade level, and subggroup daa e member from
regularly as par of their ongoing cy<le of continuoe dhe ILT sits o OCT | 404 cavure
improxement

» ounre practioes are | aSnudent Wark
sldentify pucters of students nocding Tier 11 wapports © | crogs ream alipmed Ceades
distinguish betwoen mdividual student nceds versus. collaboraton PG

fideSty of Tier |
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programs at the classroom lovel using guaranteed and oUnversal
vishle curmiculum and an on-going asscssment process. Secondary teams Screencrs
: that includes froquent, tean-developed common comsist of content Whigris
= formative assossments and common universal scrocncrs. | area and grade Masixring
g #Work collsboratively in recurring cycles of collective Jee! tcachers yvimeenini ot
tnquiry and actica research wiliing the four poding sAttendance
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o making process. schools may have «Social
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dffereseiated instruction through flexble grouping in
o real timc at Ticr | within the chssroom
#Dxscuss students not. to Tier | mstruction snd
performiog below grade Sl sundas
2 for Tier 1 o dovel
npmwwmﬂ«mwnwr‘w learming of
ade level standards
eDevelop academic, social ensotional, behavioral and Site identifics A mimmum | eUniversal
attendance mterventions. designated of twice per | &
*Responsible for the overall ranagement of the system of | penonne] to month eDiagpestics
suppoct foc students who have not responded to Tier | coandinate and *Office Referrals
inerventions and require Tier [T support. monstos (.. *Suspensians.
eldentify paticms of stodemts secding Tier 11 utw‘a w | Inervention sAuadance
distingaish between individual saadest necds Specialist, REC o
fidelty of Toer L. teacher, VP) Manisning
*Respoasble i i studenes to Toer Il suppors
‘when smudntssee ot respomniv to T 1 intventions. | Tenm Make Up S
eFocus on groups of students and sdentifies like needs Admia. and «CFAs
oConnidor the students” academic, social emational, et ditiag
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13 have poress within 24 how of 15T mocting. | 500!
oMtk sindesk vt with appeopeiate short.erma tanpered ‘s".}::‘)“'*“‘
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ldenisfy cae marger o crsire progress mwniorin and
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futare action (fade, maintain, or intensify intervention)
| Function Who Frequency Data Utilized
eDevelop acadenuc, culturally/hinguistically responsive, social emotional, Site identifies A muumum | eUniversal Screeners
behavioral, mental health, and attendance interventions designated of twice per eDiagnostic Assessments
#Responsible for the overall management of the system of support for personnel to month «Office Referrals
students who have not responded to Tier I interventions and require Tier I | coordinate and Suspensions
support monitor (1.¢ eAttendance
eldentify patterns of students needing Tier II supports to distinguish Intervention «Progress Monitoring
between individual student needs versus fidelity of Tier I Specialist, REC kiterin Assessmect
eResponsible for referring students to Tier I supports when students are teacher, VP) «CFAs
not responsive to Tier I interventions ;
£ ¢ . ; ds Team Make U oEL Redesignation Goal Setting Report
*Focus on groups of students and identifies like nee Admm—'—nand eStudent Work Samples
Consider the students’ academic, cultural, linguistic, social emotional, s «CELDT/ELPAC (results history)
behavior, and attendance needs when developing targeted group (SUPC p°h" stzﬁ. - +RFEP Monitoring Tool
interventions > R “h":' verts
eEnsure that iterventions are continuously available and students have e lSt‘ SSW
access within 48 hours of TST meeting v ; or, .
eMatch student need with appropnate short-ferm targeted mtervention
: ; ¢ : psychologst,
eCommunicate about mterventions and student progress with appropnate SPED teacher
staff and parent/guardian ’
< . . TSA, coach)
sMonitor implementation of classroom and targeted interventions and
student response to mtervention v Team is made up
eldentify case manager to ensure progress monitoring and mterventions are | £ 4 6 members
implemented
eReview data to monitor student progress to recommend future action (fade.
maintain. generalization of skills, or mtensify mtervention)

44
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Student Success Team (SST)
Intensive and Individualized

eAssist with individual students, familics, and teachers to
seck positive solutions for maximizing student potential

eFocus in-depth on one student at a time, and invites the
parent/caregiver and the student to participate in finding
solutions

eFocus on one student at cach meeting

oConsider the student’s academic, social emotional,

behavioral, health, and attendance needs when developing

appropriate interventions

#Develop an educational action plan for cach individual

student

sFollow-up with all stakcholders to review the action plan

Tier I11 coordinator froquently monitors student's
progress to ensure adequate growth is being made and that
interventions arc mecting the student’s needs. Progress
monitoring outcomes arc communicated to the team and

parent/guardian.

Tier I coordinator reviews student progress with Tier Il
interventions and follow ups with Tier II coordinator if
rece dation is that the student would benefit from
additional Tier Il interventions prior to moving to Tier [l
supports.

Site identifics
designated
personnel to
coordinate and
monitor (L.e. VP,
TSA, counsclor)

Team Make Up
& td’]lh \-0 mﬁ".
parent/guardian,
school
psychologist,
counselor and/or
SSW and other

personnel based on
student need

Frequency

At lcast
monthly

Data Utilized

*Office Referrals
eAttendance
elnterim
assessments
eProgress
Monitoring
(Monitoring of
interventions is
more frequent)

45

High Leverage Area #3

Common Assurances
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Academic Discourse
Cross-Cutting Instructional Strategy 2018-19

“Telling isn’t teaching, and students must be actively engaged in the academic discourse of the
classroom if they are to understand the content.” — Content Area Conversations — Doug Fisher

Assurances:

- [AII courses, content areas, and time with students will utilize academic discourse as a key
lever in moving student achievement and increasing social emotional well-being.
Implementation will be monitored through the use of the Instructional Practice Guide and
supports will be provided through resources to sites and teachers, site professional learning
and embedded in all district professional learning.

FUSD Definition

e (Academic Discourse is characterized by purposeful talk focused around topics and texts
appropriate to the grade level and discipline. They are sustained discussions between
students in which ideas are presented, defended, elaborated upon, and responded to.
Collaborative conversations encourage exchanges of ideas, based on evidence, that
generate new thinking and stronger understanding of the grade level content. Doug Fisher
(2012) describes collaborative conversations as discussions in which students “argue
without being argumentative and disagree without being disagreeable.” As this discourse is
built upon complex texts and tasks, student’s use of disciplinary language and grade level
content is critical to move students from deeper to transfer learning.

e Instructional Practice Guide: Tenet 2 Challenging Content & Tenet 3 Student Ownership

Relevance

e Constructing meaning is a primary goal of academic discourse. Engaged dialogue helps
learners build knowledge, increase vocabulary, and identify evidence to support thinking.
Additionally, collaborative conversations lead students to making real-world connections
and teach them how to dialogue in ways that enable ideas to develop. Peter Senge (2000)
stresses that the employers of today place a high value on collaborative learning and
thinking as tools for problem solving and is specifically called out in the standards and the
Fresno Unified Graduate Profile. Finally, collaborative conversations support reading and
writing. Providing time for students to engage in academic discourse also provides

47

Teacher Look For’s

Teachers strategically differentiating questions for students

Teachers monitoring students use of language to determine student’s needs

Teachers taking anecdotal records of academic discourse as a formative assessment of
learning

Teachers providing language scaffolds moving students to academic discourse
Teachers providing support/facilitation only as needed

Teachers use intentionality and have clarity on purpose of questions

Teachers modeling open ended questioning that extend student’s thinking and
responses

48
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Versen 3.1 = 2y 2017 L
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Classroom Observations Summary
Ratings per Instructional Practice Guide (IPG)

Subject Subjoct Visit Respanse 1-Culture of | 2A -Challenging |28 - Challenging |2C - Challenging | 3 - Ownership |4 - Every Student| 5 - improving 8 - Adopted
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2 Yes NI 2 7 | 21 4 30 N 50 < I
Mostys ve: HEEE o NN co NN ¢ [/ so NI sc N - NN ss N s
Notvet I il | 22 1l 2 1l 170 190 SEN | 15
somawhat [l %l 1 N 22 1 22 1R 2| ) | 22 0
égﬂpmaw 95 Mostly N | 23 Il 26 M 14 N 26 WM 25 il 12 0
’ Yes N 20 N 7l 21 . 4 R 30 N 50 N 47 I s
Mosty & Yor HNEEEN o7 NN o N ¢ I s9 sc N s N 5o [N s
notvet | sl 15 Il 20 [ | 22 20 EEN | 8
= somewnat [N a2 Il 33 I 48 || s 20 44 0
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Any somewhat [N 42 Il 3 48 =a s M 20 N 44 0
Elementary a2 Nostly I % . %0 . 20 m 16 20 19 0
ves W 1 20 3 n 1s [N s 0 1o I o
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Guidelines for Each EBCP

O or more of the following are sbieved:
0 Layoutof the el is ssch that facil

O Furnitare is arranged t allow far smooeh teacher and student movemest
o I i derly, and ready for use

ypical i
Il P, )

an Is th el i gles (.

woed walls, seeps for writing yrocess. mxath Foemulas)

One or mare of he fallowing arc observed:
Q Evidence of prediceable patcerns and activities

O Evidenee that routines and peocedares are exughe direstly
Q Stadents are cecognized when dhey

cdures

proce
O Stude aged - skifls
scuden guided schedul i

0 Ex ught s ples and wples and with
oppartanities o practice & recetve feedhack
Q Evidence of stadent invol eay i e alay
within the clissroom roatines
3 Swden d to supporting th
4. Super O Teacher engages in i which includes all o the fallowing
O Scanning: Visual swerp of entice space
Q Moving: Continuous movemens, proxmicy
ar Vebal " % ahul
i artention, specific verbal feedback
5. Opportunity [ Inwructon inchudes high s of espond which includ
QhMualuu:mﬂmqummhg
Q Choral respeading
0 Nonverbel respanding
04 e ot 08 o bl et
. Teschas
Tier Il Small Groups
Support MONDAY TUESDAY | WEDNESDAY | THURSDAY FRIDAY

llaborative

Small: Grief Group

Small: Social Skills

Small: Coping Skills/Anxiety

Brief Intervention

Forward Thinking/Interactive Journaling

Aggression Replacement Therapy (ART)

Check-in/Check-Out

Mentoring

Home Visits

Other

52
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j:
g
:
£

Mental Wellness

o e 4 n ) ¥ B
PLC
Athletics SSC di
Sample Structures Clubs SLT Tier [ and Tier 11 Instructional
ASB PBIS/CCT SPED Practice
Faculty Meetings
Social Skill groups
The PTO establishes
aetsarcd. . | e chb esblshes aco
set of social norms o
Expectations sk);lsmn k: Each teaming Focus Groups Teachers to‘:l:ct Classified staff utllized in
{defined, taught, s ot Clubs use school Arnctwaie L pescoption ey mentoring program
parents responsible for Mentoring from students 1x
acknowledged) climate survey data to establishing meeting per semester and
Provide trai f recruit engagement d rol Guidance Counsel devilon Classified staff participate
RrenooaivetoDath rovide training for | g o student norms and roles uidance Counselor evelop a dass e Ther | toaisis
parents on ulstions use data to monitor action plan
establishing pop placement for SWDs
expectations and
acknowledgement PLUS Program
Cos ity buildi
mmunity building
Meeti . Meet andgrge( circles are used inall
Meetings begin with students daily faculty .
Affective check-ins . Training in affective
Communication RP strategies are used communication for all
RP strategies are for providing input and ui;l’dst’:aru?:ws:{: Utilize circle classified staff
Community Building used for providing | participation (Le. speed P nd 8 Restorative dus
rcles input and dating, concentric Inpute {ie. C . ': during | Atfective questioning is use
participation (Le. circles, tap Infout) V-s.peed dafive. msmicten by clerical staff (with
Restorative speed dating, coamntric ch rdng i students, parents, school
Dialogue/Circles concentric circles, Student facilitated in/out) ap staff)
tap infout) conferences (for
students and adults)
Parent trainings are .
provided in the Each PLC engages in lndl\'idu.l':‘l;:dlness
areas of 2 wellness initiatives plan: Mindful movement
S All athletic teams have each year SEL competencies before starting Classified staff participate
wellness, SEL skill threel h nd, indfuln class fn two well riat
Staff Wellness Efforts development 0 EARORS C05 ‘The SLT engages in 3 sud/ox 5| nesy o oo
season on a SEL h £ Leadershi written in to [EP C " cach year
competency ours of Leadership goals ompassion
Student Weilness ‘Targeted trainings EQ training each year boards Classified staff participate
bl for pursacs e Athletic teams practice Guidance in providin, ;L skill
provided based on P! Administrative Team Co 1 d P 8
SEL Skill Instruction |  group affiliation minciuiness meetings begin with | | RIONS PIYIE. s
(sports parents, CAC 2 3-5 minutes Jeskons on wellnass
vy after high school
parents, ELAC mindfulness practice
parents)

53

Office Staff
Guidance Envir Ad rative Staff
Tier Il and Tier 111 Instructional Custodial
PBIS/CCT SPED Practice Transportation
Faculty Meetings Security
Social Skill groups
The PTO establishes
n:r:nds:;?::sda Each club establishes a aco
set of soclal norms .
Expectations x’zﬂ“;“k:’o” Each m‘:‘:‘ Focus Groups Tc::he:‘so:o(l’laeg Classified staff utilized in
(defined, taught, parents Clubs use school responsible for Mentoring f:mesg:dcnu 1x mentoxing progran
acknowledged) climate survey data to establishing meeting per semester and 4 <
Responsive oD | Provide rsning o | TSR, | o snd s | GuidnceCouncor | “devlopacss | oSS papate
parents on populations use data to monitor action plan
establishing placement for SWDs
expectations and
acknowledgement PLUS Program
systems
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Restorative Discipline
Guidelines

5

Required

Level Law

Enforcement
Nuotification

Tard

Cutting class

Excessive absences/truancy

Bullyi

Intentional physical or verbal act or conduct meluding
ommunications made w writing or by means of an electronic
ct that has an effect described in law (e 43900 i)

Severe or pervasive physical or verbal act(s) or conduct
ucluding communications made in writing or by means of an
lectronic act that has an effect described in law (Ec 48906 (1)

Engaged m. or attempted to engage m, hazmg as defmed in

AW (EC 48900 (gl

Use of tobacco or any products contammg tobacco or
COtINe (EC 45900 ()

of an alcohol b 2¢ 01

traband - Controlled Substances

Possessed, offered. arranged, or negotiated to sell any drug

Levl3

paraphernalia ¢ 45900 ) *
P d or under the nfl ofa lled sub N |
* ‘
YEC #5900 (e P
Unlawfully offered. arranged to sell, negotiated to sell. or ot
bold the prescription drug Soma rzc 48900 )
Used or administered a controlled substance £c 45900 ) .
U y offered. ar; d, or neg d to sell and il 1
flelivered a "look alike” represented as a controlled substance. =

56

Levels of Response - Consequences and Interventions

"Possible Iterventions
+ Establish pasitive refatioasship with studeot
+ Sest change

« Pre-comession acd redisection

« Rele play replacement behavior

+ Eutablish Buddy teacher sysens

+ Pareuy guandiay accompeny student s cluss
« Daily progress repest for bebavior

+ Increase posifive recoguition

+ Goal sewing wih studest

- Verbial coevestive feadhuck

- Inwclass tine out

|+ Parent'gnardian conference

+ Stadent verbal ar wrizea apology
- Use buddy teacker system

X jes of Ads rative Res 5 = - = §

Jrbee consequences and meventions, wsed m response to an ottice disciplme referml, mim to correct behavsor by stressme the servomoess

of the belavior while keeping the student in school. Interventions often mvolve support stafl and i to engage the stndest's suppont systen)

o cosure sweesssful leaming, consistency, aad changs e conditons that contnbute to the stadsnr's mappropriste o dissuptive beharior
| appls

* Refier to TSS/Indivadul Edecation Plas (IEFY 504 tem
« Inrense positive recognition

+ Collsbosntivs problsa solving

* Establish pesitive relationship wit smdent

* Refer for substance abuse interveation

- Couference with stdeat - Memtoring

[+ Removed privilege restricted sctrvity * Developrevise posinve behavior plas'contract
[+ Restirution/comamsity servies + Check In'Chack Out

- Time ow ~ Social Academic Sialls Group

[+ Relstionshup development action
[ Reutnrseive conferenca,
e T Al

+ Refer foe edueatioanl pychologieal evalustion
+ Refer 10 school commumty baied mestad bealts.

an o ¥

[behasior or besanse Level | mnd Level 2 comsequences have failed s breng sbosr proger condact. Level 1 and Level 1 interventions may

5l be applic in addition to those lived i Level 3, The duration of the vespension is 1o be Lamited ms much 35 practicable while adsquately
sddresuung the behavior

IRe_«vd(‘anmww

- Paseut/gaacdian notification

- Suspensson from school (oue to five duys)
of Is-Schocd Suspension (oue 10 five dsys)

Passibis Inmerventions

« Develophrevise pasitive behavior plag

« Revise SO4IEP (far smdents with disablities) and
Behavior Suppost Plan

+ Develog Fanctions] Behavionl Avsessacent and

Behavior Ixzervestion Plax

Level 4 invalses the removal of the student from the sebvool eaviroumaeat du 1o the severity of the bebavior oc besanse Level 1, 2, or 3
coasequences and interveations hove failed to being about peoper conduct, These consequesses focus oa protecting the safvty of the school

Jeounmuniey 1ad ending seli<destrostive and dangerous behsvior. Level 1, 2 and 3 interveations way still be spplied. if spplicable
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Time to Implement: Time to Implement: Time to Implement: Time to Implement: Time to Implement:
Same day 1 day 2-3 days 4.5 days 5+ days
Time in Intervention: | Time in Intervention: | Time in Intervention: | Time in Intervention: | Time in Intervention:
Within hours 1-2 days 3-4 days 5-7 days More than 7 days
Restrictiveness: Restrictiveness: Restrictiveness: Restrictiveness: Restrictiveness:
In Context In Context Partially pulled from | May be separate setting Separate setting
Intensity: Intensity: class Intensity: Intensity:
Low involvement and Low to medium Intensity: Medium to high High involvement and
effort of student, involvement and effort Medium mvolvement involvement and effort | effort of student, school
teacher and/or other of student, teacher, and effort of student, of student, school staff staff and/or
staff. other staff and/or parent/guardian, and and/or parent/guardian. parent/guardian.
parent/guardian. school administration.

BEHAVIOR DEFINITION Category Category Category Category Category

A B C D |

Defiance: After 3 conditions have been met; clear observable directions, seriousness of situation emphasized,
staff should utilize "Jot it Down" strategy.

Arguing Students frequently argue with each other.
Student routinely challenges a staff
members' directions or requests.
Refusing to Student regularly fails to complete part or EMH EMH
Complete Work | all of their assignments.
Refusing to Student refuses to comply with directions EMH EMH
Follow given by a staff member.
Directions Student 1s regularly noncompliant/passive
resistant.
£

Categories of Responses and Interventions
Consequences

Long Term Interventions
and/or Referrals

Interventions

» Collaborative ® Problem Solving Strategy |  Detention (break) * Behavior Intervention Plan
Problem Solving * Problem-Solving Circle * Loss of Privilege
* Environmental  Reflection Tool * Parent Contact * Check '"/_Ch“k Out
Change  Re-teach Expectations (Connections Program)
” ;’;ﬁ;"“"’" s = Sludet Gt » Goal Setting with Adult
; . ?tructured Cool Down Support (targeted and
* Mindfulness Strategy (inside of class) ;
strategic)
(immediate)  Teach a Replacement
* Planned Discussion Behavior v * Involvement in GOAL 2
* Positive Self Talk Q
* Proactive Parent 0 * Men's and Women's Alliance
Contact ® Mentoring (One-on-one)
it ont o * Mentoring Group (Boys to
; TR Men/Girl Power)
® Goal Setting w/Adult e Self-Menitoring ® ATS Placement (1-3
Support (short term) e Self-Regulation periods) ® Referral to External Provider

* Informal Restorative e Structured Cool Down  Detention-Lunch or After

Conference (outside of class) School (1 to 2 days) o Referral to ICET
* Increase Positive ® Structured Recess/Lunch
Interactions  Student/Teacher/Parent " Releral iR SESYSW
* Mindfulness Strategy Conference « Referral to SST
(strategic) ® Teacher Encyclopedia
* Positive Behavior o Referral to Tier Il
Agreement Intervention Team
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Response/
Intervention
Collaborative
Problem Solving

Category

A

?’
N

Description of Responses and Interventions

Self-Management
CRS-3,5

A

Description

Need quick definition prior to steps

Follow the 3 Basic Steps:

Step 1—Identify and understand the student’s concern
about the problem to be solved and reassure him’her
that imposition of adult will 1s not how the problem
will be resolved.

Step 2—Identify and share the adults’ concerns about
the same issue.

Step 3—The student and adult work to brainstorm
solution together to assess potential solutions and
choose one that 1s both realistic and mutually
satisfactory.

Resource

Thinkkids org

Environmental
Change

Self-Management
Self-Awareness

Adults make adjustments within the classroom that
better support the student’s needs. (g,g. allowing
student to stand when necessary, reducing visual and/or
auditory stimulation, preferential seating, etc.).

59
Removals
Safety
* Low: little to no risk of inflicting harm on others
« Medium: risk of inflicting psychological harm on others
« High: risk of inflicting physical harm on others
Time to Implement Intervention
* Low: within 24 hours
* Medium: 1-2 days to implement
* High: multiple days
Location of Removal
« On Campus (i.e. classroom removals, passing period/lunch)
« Off Campus
60
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Student

Teacher

Restorative Questions
What happened?
What have you thought about since?

Who has been affected by what happened end how?
‘What about this has been hardes: for you?

. What do you think needs to be doac to make things as right as possibke?

[E -

Sehool Sitc Name

Brief Description of Behavior/Incident:

Determination of Need for Intervention

SEL Skill
Development
Needed

Self-Awareness

Social Awareness

Self-EfMicacy Growih Mindset

Self-Managemeat

Self

Studeat 1o Student | Student to Aduilt

School
- :

C

Larger.

Class
o 5

Intervention

Culturany
e

Strategies

variery &
Flexibility

Choice/Voice

Diminish Power
Di 2

Skill

Long Term
Intervention

(i spproprivee)

Determination of Necd for Conscquence (if appropriatc)

Level of Low Risk Med Risk High Risk Off
Safety Within 24 hours Within 1-2 days Within 3-5 doys Campus
Time to Low Med High
Coordinate Within 24 hours Within 1-2 days Within 3-5 days

Number
Consequence of Days

61

High Leverage Area #4

Data and Assessmen

31



Data and Assessment

Root Cause Strategies

Fidelity

Process and/or Leading Indicators
Outcomes Indicators

Formative

Screening

Diagnostic

\ .
(0} cellaporative

Fidelity

\ ~
(0} collaborative
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Units of Analysis

1- District

2- School

3- Classroom
4- Teacher
5- Student

The Devereux Student Strengths Assessment (DESSA)

Comprehensive System

ive rating scales desig,
to screen, assess, guide inter I g progress, and evaluate outcomes =
related to social-emotional competence and resilience of students in grades K-8. N

The DESSA Comprehensive System is comprised of two i
g e

WHAT DO THE DESSA-mini AND DESSA MEASURE?

‘The DESSA-mini provides one score, the Social-Emotional Total, which summarizes a student’s overall social-
cemotional competence. Use this for initial screening for all children in your classroom.

‘The DESSA measutes cight key social-emotional competendies identified in the sescarch literature as essential
to a child’s success in school and life:

« Self-awareness: A child’s realistic understanding of his/ * Goal-directed behavior: A child’s initistion of, and
her strengths and limications, and consistent desire for self- pessistence in complecing, difficult tasks.
R R + Personal responsibility: A child’s tendency to be carcful
« Social awareness: A child's capacity to interact with others and reliable in hivher actions and to contribute to group
in ways that show respect, tolerance, and cooperation efforts,

» Self-management: A child’s success in conurolling his/ « Decision making: A child’s approach o problem-solving,
her emotions and behaviors, especially in new and challenging learning from experience, using values to guide behavior and
situacions, xccepting responsibilicy

Optimistic thinking: A child’s attitude of confidence,

hopefulness, and pesitive thinking.

.
.

Relationship skills: A child’s skill at promoting and
maintaining positive conneetions with athers,

65

Units of Analysis

1- District

2- School

3- Classroom
4- Teacher
5- Student

@ PBIS Ve, Febiuary 2017

SWPBIS Tiered Fidelity Inventory

version 2.1

. S aal

Alprazme, . Hawe 3. Boes, 1, Grargz . Heorres, 1, Lenen T, 1
R, & Segai, 0 G014), Schuonl e S5 Tammed Sidelnty Inversbvey: O Pews.

tive Berareral lnlencrtises ast wewpbaT d
p— o

66
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Units of Analysis

1- District

2- School

3- Classroom
4- Teacher
5- Student

schoolwide

e ®
. ®
@ integrated
l framewark for
transformation

Version 1.3

SWIFT Center
University of Kansas

SWIFT Fidelity Integrity Assessment (SWIFT-FIA)

67

Units of Analysis

1- District

2- School

3- Classroom
4- Teacher
5- Student

eSS AT T

Furposa:

utromes; 3 oo

eficently indeorcery are ath peers

Evidence-Based
Classroom

Practice

Guidelines for Each EBCP

1. Physical
Design

|One o more af he following are shserved:
o1 f

scivide (gl s whele oo, s coten)
a i e

O Insructional mateiah are . ceely, and ready forwse

o walls seps for wring process, wath focmudas)

(O or mare o the Fallowing s abscrved:
Q Evidene of peediciable paerns and accvicies

1D Evidence dhat rousines and peocedares are aaghe direstly
5t

proccdures
0 Scudencs are encouraged o wsesemanagemcatskifls
an

(One o more of the ullowing sre e
Q0 Evidence of -5 school-wide expectations adopted in the dasroum
b

o
shways applicsble
o

opportaniTes o practice & recetve foedhack

El

‘wichln the clisstoomn rogtines
0 Seadencs are commisted oo supporting he cxpectacions

v T Scrvaiat T sy T &
= Aoty of the esscn s spert Ising t fedog, witng, arcor speaking At (s
L Teteds) X
" workd iew.
v el I sty e
.2, Quiieaging contenc]
buid students’ comprehension of the txt(s) Snd 3 mesring?
T Uniersoncin ofthe et e ke o consematen
. et
T et e voraszad Ergh S S el 19N
. s
o
(=3 T Soreatat T T T e
the dards o the rade.
o
sical
v, o
e
ol T — = T Ve T 7S
Py
i idems and oty
& sioning
- Siudens claborste on il houghts o oar ther ik
: prs—
v Emm ey 3

O Scaning: Viswal sweep of entice space

manoer,
pre-comestions, nan-conangent arenion, specifc verbe fodback

£
leastone ofthe foliowing durirg the sbuervatioe:
Q Inc ti

et ey st n e 10 comeerd raceivel ot

68
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Units of Analysis

1- District

2- School

3- Classroom
4- Teacher
5- Student

ey Asswsmn

BB EEoLuoouwsasennm

(S soligborative

69

-~ s
(o) collaborative

Process Indicator
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InBody

[Infody ™0

Jane D a0 ki |5 Fersle | 05043012 00 34 SEE WHAT YOU'RE MADE OF
Body Camp .
BT T s A
P—— i VFAae
[T 243 824 : B
Doy Laws Mana > 216 13
Bty Fatbsse > s & )
Viusele-¥al Analy vis P
N W w A
< oy Fat - Laas Body Mass Controd
- - a Y Gesysmven :
Laan Bogy Mema 13
Sopmental Fan Analysn
2 Reream | | -
T T Lmam |
s |2
Wiy | 04
Leflog | 64 mi -
gy Basel Metsbolc Rate
(™
S o leatsanmass
" nys
" ToveLaM
SRS e Nesctarcs
s s | § 0.59% A Ao u
s B pea——gi o o o | 120 2 "
s " i | . o401 -~ R ox 13 e

FCW/TBW Anabyds
——

omTEN

HBody Camponition Hist
i

asApoga

71

InBody

[InflodyT20]

Janz D S0k 18 Female | 05042012 o9 34

SEE WHAT YOU'RE MADE OF

Bods Camponition Anuby sk

BT T T

3

wworen o 3+ ’ i W
Do W 283 829 o x
Dy Lagn Mase 216
Bawy Pathene 4 a7y
Musele-F ot Anuly iy P
N W W A
Botly Fat - Laan Body Mass Comtred
- - & N ooy £ v Vans 206
Lasn By Mene
Sopmental Fa Anslysia
- v -
Segmentul Lenn Aunlysis
gt Aer -y 381
LA A __— - ‘-——A" N > x a L '
4 i T
Tk - ) o
nigre fin™ ™ - 5% RA LA TR u
) N dun | 130 v
Lot teg ' = 0.401 e 'h 34 T3 11
Whae Bocy Prase Anghe
EOW s
— WO m omou

omTEN

Rody Campenition Histary

%E;

1 . 1

csApogs

72

36



6/8/22

-

Conceptual
Model

(S seliaborative ‘

73

Development Story
p T S

THEN RESULTING IN

Improvement Story

(S sellgborative

74
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il—

- THEN RESULTING IN

Improvement Story

(© seliaborative

P

75

Development Story
N

THEN RESULTING IN

~t collaborative
(‘OJ collaborative

76
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School administrators will more Are.
Develop a universal set of frequently respond to student : >
restorative discipline guidelines behavior with interventions not A reduc’ ‘scipline

.oval

-]
@
E
c
)
i)
o
=
©
»n

just punitive responses disp7 . "WDs

School administrator use of
interventions (only those
trained)

-~
\O;

collaborative

77

School administrators will more A reduction in removal
Develop a universal set of frequently respond to student

responses
restorative discipline guidelines behavior with interventions not A reduction in discipline

just punitive responses disparities for AA SWDs

-]
9
E=
=
)
©
[
=
©
n

Improvement Story

Suspension Rates

Risk Ratios

78
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Improvement Data Center

Data Tools Dashboard > Indicator 4 - Discipline rate
" "

What is the data showing as to how our discipline rate for

© Learn more about indicator 4A

@ Target met: Our 2018 - 2019 rate for ion and

226 %

163%

20142015

4a - Discipline Rate Overall 4b - Discipline Rate by Ethnicity
with disabiliti to the ide rate?
for with di is 1.40% which does not exceed the statewide rate.

10 360 dotails

79
A Percent of Percent of
- micupscated S Students Students
o Cumulative Total Count of Suspension
Ethnicity S Suspended = Suspended
Enroliment | Suspensions Students Rate 3 2 2
Suspended with One  with Multiple
Suspension Suspensions
African American 6,441 2,328 1,098 17.0% 53.6% 46.4%
American Indian or Alaska Native 436 91 38 8.7% 60.5% 39.5%
: Asian 7,978 286 192 2.4% 74.5% 25.5%
Filipino 245 9 5 2.0% 20.0% 80.0%
P
o Hispanic or Latino 51,250 6,267 3,442 6.7% 62.7% 37.3%
N Pacific Islander 274 15 15 5.5% 100.0% 0.0%
1 White 6,943 1,150 527 7.6% 54.3% 45.7%
h Two or More Races 1,518 269 124 8.2% 54.8% 45.2%
¢ Not Reported v * ; " " *
N Report Totals
Unduplicated Percent of Percent of
5 A Students Students
Cumulative Total Count of Suspension
2 Suspended = Suspended
Enroliment | Suspensions Students Rate < 3 2
with One with Multiple
Suspended 2 g
Suspension Suspensions
75,084 10,421
.y ;
©
80
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2018-2019

Ethnicity

African American

American Indian or Alaska Native
Asian

Filipino

Hispanic or Latino

Pacific Islander

White

Two or More Races

Not Reported

Report Totals

Cumulative

Enroliment | Suspensions

6,441
442
7,896
244
51,388 »
277
6,701 »

1,660

Cumulative

Unduplicated Percent of Percent of
= Students Students
Total Count of Suspension
Suspended & Suspended
Students Rate

Slehsndad with One | with Muitiple
pe Suspension | Suspensions
2,267 1,089 16.9% 53.4% 46.6%
62 31 7.0% 74.2% 25.8%
283 178 2.3% 69.7% 30.3%
2 1 0.4% 0.0% 100.0%
6,280 3,486 6.8% 64.0% 36.0%
17 13 4.7% 76.9% 23.1%
991 488 7.3% 60.7% 39.3%
299 151 91% 55.0% 45.0%

Unduplicated

Total

Enroliment | Suspensions

Count of Suspension

Students

Suspended

10,201

Percent of

Rate

Suspension

Suspended

Students

Percent of

Students

Suspended

with One | with Multiple

Suspensions

81
- Percent of Percent of
= sl oo . Students Students
o Cumulative Total Count of Suspension
Ethnicity 9 Suspended = Suspended
Enroliment = Suspensions Students Rate : % %
Stenandad with One  with Multiple
P Suspension Suspensions
African American 6,238 1,391 769 12.3% 60.6% 39.4%
American Indian or Alaska Native 411 33 19 4.6% 68.4% 31.6%
o Asian 7,833 203 141 1.8% 73.0% 27.0%
N Filipino 235 0 0 0.0% 0.0% 0.0%
o Hispanic or Latino 51,106 3,873 2,353 4.6% 68.6% 31.4%
N Pacific Islander 281 12 10 3.6% 80.0% 20.0%
1 White 6,556 594 328 5.0% 64.3% 35.7%
o Two or More Races 1,713 197 108 6.0% 62.1% 37.9%
o Not Reported * * * g "
N Report Totals
- Percent of Percent of
) Unduplicated ) Students Students
Cumulative Total Count of Suspension
Suspended Suspended
Enrollment  Suspensions  Students Rate z - 2
Sinendad with One  with Multiple
P Suspension Suspensions
74,374 6,303
82
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School administrators will more A reduction in removal
Develop a universal set of frequently respond to student

responses
restorative discipline guidelines behavior with interventions not A reduction in discipline

just punitive responses disparities for AA SWDs

-]
R}
E
c
)
o
o
=
©
n

Improvement Story

Suspension Rates
Risk Ratios

(S sollaborative

83

High Leverage Area #5

Utilization of Resources
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Vertical vs. Horizontal Structures

Restoratlve

tDepartment Meetings PBIS Mental Health
Practices

85

Vertical vs. Horizontal Structures

Practices

Tier |
Team
Meetings

Tier ll
Team
Meetings

Tier 1Nl
Team
Meetings

86
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Tier |
Team
Meetings

Tier Il
Team
Meetings

Tier 111
Team
Meetings

Vertical vs. Horizontal Structures

Curriculum and
Instruction

English Learners

Special Education

87

License/Credent sl
Urilization of
Dxpertisewithin
MTSS

n

cil

26}

.

0.17

0.5

K

CWES fStudent
Support
Soectalists|
Clessiied
Tier I
Coordination,
Case
Management
and Dircet
Support /Seruics
510 Scudents for
ties 1l
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Obijectives

Dissonance
Affirmations

Framework for Integration

Examples of Integration
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Foundations

Partnerships

Definitions
Teaming Structures
Commitment, Communication
& Visibility

Student
Family

Revised Board Policy
Common Definitions of Tiers
5 Year Plan
Communication Plan
Common Teaming Structures

Structures for engagement
Funding for partnership

Community Plan for continued learning and capacity building

Inclusive, EBP, Instruction & Defined Tier I, II, Il common assurances
Intervention Fidelity measure for common assurances
Curriculum Plan for sustainability and continued capacity building

Personnel & Resources Alignment of personnel within tiered system

Assurances
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Foundations and Definitions

Teaming Structures

Common Assurances

Data and Assessment

Utilization of Resources
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CLSTeam.net

Linkedin.com/company/collaborative-learning-
solutions

@TheCLS_Team

THANK YOU!

Facebook.com/CollaborativeLearningSolutions

0006 Y

@TheCLS_Team ‘
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THANK YOU!

Dr. Jon Eyler
Collaborative Learning Solutions, LLC
27274 Via Industria, Suite B
Temecula, CA 92590
888-267-6096

www.clstfeam.net
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http://www.clsteam.net/
https://www.linkedin.com/company/collaborative-learning-solutions
https://www.instagram.com/thecls_team/
https://www.facebook.com/COLLABORATIVELEARNINGSOLUTIONS
https://twitter.com/TheCLS_Team

