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START

WITH THE

HEART

building warm and welcoming early learning climates
for children from birth through third grade

Start with the Heart;

Aligning PW and SW-PBIS in Early Elementary Grades
Georgia APBS Conference

November 28t - 29t 2017

beorgia Department of Education
Metropolitan Regional Educational Service Agency




30 GRADE READING PROFICINCY
IN GEORGIA, 2016

35%
Reading
Proficiently

65%
Not Reading
Proficiently




“The Four Pillars”

9

POSITIVE
ACCESS LEARNING
CLIMATE

LANGUAGE TEACHER PBEPARATION
NUTRITION AND EFFECTIVENESS )




WHAT IS A POSITIVE SCROOL
LEARNING CLIMATE?




3"0 GRADE READING PROFICINCY (2017)

By School Climate Star Ratmg

29.8%

19 9%

2017 School C11mate Star Ratmg



2016-2017 STATEWIDE DISCIPLINE

Out-of-School Suspension by Grade Level
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14,520 CHILDREN

aged 5-8 years old, received out ot
school suspensions in Georgia in 2017

4,764

4,148
3,16
2,643
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PRESCHOOL EXPULSIONS

OCCUR AT A RATE MORE THAN 3 TIMES
THAT OF GRADES K THROUGH 12
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CHANGE THE CONVERSATION
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NO SIGNIFICANT SUSTAINABLE CHANGE HAS EVER TAKEN
PLACE WITHOUT FIRST CHANGING THE CONVERSATION.



POSITIVE SCHOOL LEARNING CLIMATES

Early child care
environment School environment




“EARLY LEARNING™ = BIRTH TO AGE 8
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BIRTH 1YEAR 2YEARS 3YEARS AYEARS 5YEARS GYEARS T7YEARS 8YEARS



THE PARTNERS AND PROCESS

/

BRricHT;
mSTART

Georgia Department of Early Care and Learning

Georgia Department of Education

GEORGIA

family connection

PARTNERSHIP

BUILDING LEADERS OF
TEACHING AND LEARNING



Georgia’s Response to the Need
for Positive Learning Climates

http://getgeorgiareading.org/resources-overview/early-learning-toolkit/



GEORGIA'S EARLY LEARNING CLIMATE
PBIS ALIGNED MODEL

Aligning Pyramid Model and Tier I School-wide PBIS frameworks to support
positive early learning climates and promote reading proficiency by third grade.

“Building Statewide Capacity and Sustainability”

* Po&x”fi)«e
BEHAVIORAL INTERVENTIONS
AND SUPPORTS

Georgia Department of Educat ion 06 qwh@(ﬂ,

/
BRIGHT})

mSTART

Georgia Department of Early Care and Learning

O SEEDS

for Success




START | GEORGIA'S EARLY LEARNING

WITH THE

g)HEART CLIMATE ALIGNED INITIATIVE

FOR SEAMLESS CLASSROOM-BASED SOCIAL EMOTIONAL SUPPORTS FOR BIRTH-AGE 8

Aligned Model
A

PreK PreK-Grade 3
(Birth-Age 5) (Age 5-8)

Program-wide PBIS, | - Schc:-nl w1cle
the pyramid model PBIS



Systems in
place to
acknowledge
students

Admin
participation
and support

Data-based
descision
making

Family
engagement

Use
positive
language

Tiered

system of
support
framework

Define
and teach

expectations

and rules

Focus on
positive
learning
climates

Focus on
prevention

Capacity
building

Training
& coaching
support

Team
process and
facilitated

leadership




TEAMS ROLES AND RESPONSIBILITIES



O-5

)

PreK-5th grade
(with particular
emphasis on

PreK-3rd grade)

K-12



SCHOOL LEADERSHIP TEAM

Recommendations

Behavior
Specialist

| lnclu&e otberstaﬁmemb__e_rsonthe{fﬁ | PBIS Team should
_ _strators, school counsel A% k3 ﬁll consist of six to ten

morethmmeroleatthesameﬁme.

members



CLASSROOM PRACTICES COACH

Part-Time EIP Support Staff Full-Time
Teacher Member Role

Curriculum Classroom Practices

Specialist Coach/Behavior Specialist

Math or Reading ﬁ

Instructional Coach

CO ACH\NC

< scmmar skills communm'm“

Teacher

Mentor



BEHAVIOR SPECIALIST

CONSIDERATIONS

RTI/SST Full-Time
Specialist Role

Instructional Support Classroom Practices

S up p @) rt Teacher Coach/Behavior Specialist

Staft
Math or Reading ﬁ

Instructional Coach

Teacher e
— -




PROFESSIONAL LEARNING



All three tiers
implemented
together in a
layered
approach

)

Tiers one and two of PW-
PBIS are implemented
within tier one of the SW-
PBIS framework to address
individual needs of early
learners as well as overall
school climate

Three tiered
continuum—
school/class,
groups, and
individuals
students

»



Elementary Schools
Early Learning Climate Aligned Model Trainings

o ] GaDOE PBIS Booster Training
District Coordinator 2-D PRIS Leadership Team

Early Leurning (Pruncipal, PEIS Coach,
Coardinaar, PRIS Coach, #Pyramid Practices Modules and Classroars Practces
a7, SR Cooralnany #Early Learning PBIS Elements o

District Coordinator
S o ST AT T - Classroom
gy, Aarmog s N Sy S Practices Coach
Coordinacar, PRIS Caach, ar 3 . - Tacroorm Ace - < ' 3

SEL Coordisaros

District Coordinator
Behavior
Specialist

Esrdy Leurning Cooardinaor,
PEIS Coach, or SEL

Coordinaor

District Coordinator <oy
Principal

Early Learsiag Coordinator PBIS Coach
PHIS Coach, or SEL Data Analyst

Coordinator

PBIS Leadership Team and Classroom
Practices Coach

Faculty and Staff
*Pyramid Practices Training
*PBIS Early Learning Booster Training




EXPECTATIONS AND RULES



Social emotional
learning
strategies taught
as part of the
pyramid
practices

)

School staff and teachers
are trained on classroom
management strategies for
all students as well as social
emotional, developmentally
appropriate pyramid
practice to assist
early learners

»

Social skills
instruction
occurs through
teaching of
expectations
and rules



ALIGNED SCHOOL-WIDE MATRIX

Seaborn Lee Elementary Expectations and Rules

ACT RESPECTFULLY

CAFETERIA RESTROOM ARRIVAL/ PI.AYGROIINI) ASSEMBLIES/
r%:. & B l)lSMlSSAI, z DRILLS
5.1 //
Get everything you Come and leave with | Use restroom prior o | Know the procedures
P o need the first time everything you need recess ‘_“_
5 5 A5 ?u , °“‘°*_¥.‘.'.Tﬂ-
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£ ( -\"’ ey
Use a whisper voice | Respect the quietf zone | Respect other’s privacy | Follow the directions Use equipment Be aitentive
A (=Y oi the adults properly

$a @ | i
= Keep area clean Keep area clean SIay with lne nack Follow game rules and
W | : TR | demonsirate posifive
& é% 51 sportsmanship
g |
=
Walking ieef and Hallway position Keep your ieef on the | Walking eef and saie | Be aware of Samesand |  Sfay In desi¢nated
s sale hands floor hands activities around you areas at all (imes
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ALIGNED CLASSROOM RULES

Pre-K Example

EXPECTATIONS
Be Respectful

Be Responsible ~ Raise
Your

Hand
for Help

Be A Learner

X
Walking .

CLASSROOM RULES

Be a
Good
Friend

and
Follow
Directions




ALIGNED CLASSROOM RULES

Early Elementary Grades Example

CLASSROOM

RULES

P— RULE ONE

kmg

P~ RULETHREE "\
Respect others. Respect

\/OUI’SGI‘F RGSPGC{ \/OUI" SCl\OOI

LIS{eh uhen our {eacl'\er IS

P+~ RULE FOUR

- .ﬂ\e class. -

RQISQ YOUI" kahd {O SPeGk {O

N—

RULE TWO
Follow directions quickly.

"

RULE FivE

Be safe. Be kind. Be honest.

\_




ALIGNED CLASSROOM MATRIX

Whitefoord Elementary Pre-K Expectations, Rules & Procedures

Pre-K Classroom Arrival Circle Time Cmall Group Centers Dismissal
Be Safe
Walk quietly to the Git in your assighed | Keep hanhds and feet {Jse materials Walk quietly to the
seat tO yourself safely

dismissal area

%
<
9

BeRespectful
Z.ero voice level {Jse your listening ears | Follow directions Listen to other’s Z.ero voice level
during morhing ideas during afternooh
ahhouncements ahhounhcements
— e N T
L
Important =
Announcements =
BeResponsible
Place your baCkpaCks Be ready to |earn
in the closet

level

Pack all your

belohgings in your
baCk paCK

— :




ALIGNED CLASSROOM MATRIX

Whitefoord Elementary 34 Grade Expectations, Rules & Procedures

3 (zrade Arrival Independent Task Rotations/Cernters Cmall Group Dismissal
Classroom Seat [York
Be Gafe
Walk quietly to Keep chairs ahd work | [Jse materials SafFely Keep hands anhd Walk Guietly to the
your seat area orgahized t0 COmplete feet 1O yourself dismissal area and
N assighed task have materials
E'KEF- ready to take home
.i||. .% A : -i :'.1 ..
Be Respectrul
Z.ero voice level Ctay ib your personal (Jse your inside Work Remain guiet
during morning Space anhd allow Vvoice collaboratively and during afternoon
ahhouncements Classmates t0 work listenh tO other's anhhouhcements
productively Tl ideas ’;
Important ) ' | :% >
Annotnc.ements =T -
e 3
Be Responsible
Place homework Ctart assighments (Cleah your area ahd | Stay engaged and Place homework
in the desighated Guickly and follow all place materials back Follow the ahd personal
area ahd have directions where they belong teacher’s belongings inside
necessary learning 77__7 et directions your pook bag
+00|5 ready |l Student . =
é i Ww'k‘ i : g




CLASSROOM COACHING AND
PYRAMID PRACTICES



Classroom-based
implementation

)

Simultaneous
school-wide
implementation and
classroom coaching
of PreK-3rd grade
teachers

1>

fo3

Starts with
building a
foundation using
school-wide
implementation
and then layers
classroom
support based
on need



CLASSROOM PYRAMID PRACTICES

One-on-one classroom coaching and action

planning throughout the year

—




CRILDREN DEVELOP CRITICAL SOCIAL-EMOTIONAL SKILLS THROUGH AGE 8

ORIHOLD

Confidence Relationships Persistence Communication Attentiveness Problem-Solving

\.I I




GRADE LEVEL MONTHLY MEETINGS

Pyramid Practice Professional Developments

. : :
& Function Teacher Strategies

& Responses

Friendship Skills
Problem Solving
Anger Management
Emotional Literacy and Empathy

Classroom Design
Schedules and Routines
Directions and Feedback
Behavior Expectations and Classroom Rules
Building Nurturing and Responsive Relationships



GRADE LEVEL MONTHLY MEETINGS

Pyramid Practice Professional Developments

'BROOKVIEW ES

Teacher Name:

SY16-17
PBIS NON-NEGOTIABLES

Grade level: _ Room #:

YES

NO

N/A

PBIS Non-Negotiables

PHYSICAL SETTING:
« Classroom setting is arranged to promote learning and
independence (i.e. materials organized/easily accessible, easy
traffic flow. visual boundaries for leaming areas, efc.)

SCHEDULING:
* Visual daily schedule (includes pictures & words) is posted inside
the classroom at student’s eye level [PK-2nd]
e Daqily schedule posted inside & outside the classroom [3'9-5%]

SCHEDULING:
» Transition signals are evident and utilized (i.e. ring bell, hand
motions, sing song/chant, timer, music clip, etc.)
+ Teacher provides notice before the transition signal (i.e. 2 minute

waming) [PK-2"d]

SOCIAL INSTRUCTION/COMMUNITY BUILDING:
o Morning Meeting implemented daily (10-15 minutes in length)

POSITIVELY STATED RULES & EXPECTATIONS:
e Class rules & expectations (includes a combination of words &
visuals) are posted inside the classroom at students’ eye level [PK-

2nd]

o Class rules & expectations are posted inside the classroom [3'9-5%]

POSITIVELY STATED RULES & EXPECTATIONS:

o Class rules, expectations and major procedures are posted as
matrices (includes a combination of words & visuals) at students’
eye level [PK-2nd]

« Class rules, expectations and major procedures are posted as
matrices [3'4-5"]

CLASSROOM BEHAVIOR:
« Class Behavior Chart posted with clothespins/clips (i.e. with
student first names or numbers, etfc.)[K-5"]

AGE APPROPRIATE REWARD SYSTEM:
* Whole class recognition/reward system for appropriate behavior is
in place

Teacher Signature:

Adminisirator Signature:




ACKNOWLEDGEMENT



Acknowledgement
system is ongoing,
positive feedback
to both individual
children and

whole group

)

Acknowledgement system
takes root in positive
descriptive feedback and
group/classroom rewards;
individual rewards may
take place for 1st-5th
grade children

Acknowledgment
system includes
group and
individual
components



ALIGNED ACKNOWLEDGEMENT

Acknowledgement system takes root in positive
descriptive feedback and group/classroom
rewards; individual rewards may take place for
1st-5th grade children '

SAVE YOUR PAWS

SCHOO\L STORE

......



ALIGNED ACKNOWLEDGEMENT
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DISCIPLINE SYSTEM
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Focused on
social, emotional
and behavior
development to
prevent/respond
to challenging
behavior

9

Focused on social,
emotional and
behavioral development
strategies coupled with
preventative/proactive
practices to improve
school climate

..-

Focused on
preventative/
proactive
practices to
improve school
climate



ALIGNED MINOR AND MAJOR REFERRAL FORMS

DOffice Referral Form - Minor Behaviors

Name: Location Office Referral Form — Major Behaviors
. —_— O Classroom O Hallway -
Dace: Time: O Flaygreund O Cafeteria Name: Location
Grade: Prekk K 1 2 3 4 5 O Bathroom O Library Date: Time: O Classroom O Hallway
Referring Staff: O Gym O Bus Grade: Frek K 1 5 3 4 5 O Playground 0 Cafeteria
O Other U Bus 0 Gym
Referring Staff: O Bathroom O Library
Minor Problem Behavior O other
O Defiance W o ek ather O Time Qut/Remove from PO CELE cLurr
O Disruption riense select one af the Group plense select ane of the Major Problem Behavior q Administrator Action Taken
O Fhysical Agzression frellowing bebaviars, if O Student Conference following responses, if .
apprapriate. if the hevavior .. appropricte. if the response O Defiance O Arrival O Time Qut
O Tardy sl fen't coptured, pease Ol Loss of lcem Frivilege Sl den't captirned, pleass O Physical Aggrassion O Conference with Student
O Inappropriate LANEUAEE | wrytein the hehavior o Hhe O Family Contact write-in the response on the O Djﬂ'l'l]}l'i.l:l-t'l O Classroom Job ) O In-5 .
O Property Misuse/ fine provided 0 Fhone Call fime provided . O Classroom Instruction a-Schacl -E'I.!.EF-EIIEI.I:I]‘I
Damage O Tantrumes ] Email O] Re-Teach/Practice O Inappropriate Language 7 Individual Activicy O Leoss of Privilege .
O Dress Code Viclation O Inconsalable Crying O Letter Home O Re-Direct O Tardy O Circle/Large Group Activity O Qut of Schoal Suspension
O Technelagy Viclation O Trouble Falling Asleep O Meeting/Conference | O Changs of Seat O Harassment O Small Group Activity L Family Contact
O Other O Self Injury O Individualized O Verbal Reminder O Bullying O Centers,/Indoor Play LI Fhone Call
O Repetitive Behavior Instruction O Provide Physical Comfort D1 Fighting O Meals/Snacks O Email
O] Social Withdrawal O Other O Time with Teacher O Theft 1 Quiet Time, Nap O Letter Home
O Running Away [0 Time in Different O Technelogy Viclatien I Cutdoor Play O Meeting/Conference
O Instizating Classroom O Property Damage O Special Activity,/Field Trip O Time in Office
O Time with Support Staff O Lying/Cheating O Self-Care,/Bathrocm O Individual Instruction
O Physical Guidance O Dress Code Violation O Transition O Bus Suspension
O Peer Mediation O Qut of Bounds Location O Departure O Expulsicn
U Behavioral Momentum O Tobaceo O Clean-Up O Action Pending
LI Offer Chaice O Drugs [ Other Action Taken
U Prompting O Weapons
O Modeling O Alcohal
0 onr
O Arrival OClassroom ok O Classroem [nstructen Olndividual Activity O Circle,/Large Group Activity Fossible Motivation
O Small Group Activity O Centers/Indoor Play O Meals,Enacks O Quiet Time /MNap O Qurdoer Play O Obrain Peer Afrention O Avoid Tasks,/ Activities O Obtain [tems, Activities
O Special ActivityField Trip O Zelf-Care/Bathroem O Transition O Departure O Clean-Up ) . . . .
O Obtain Adult Attention O Aveid Adult Attention O Avecid Peers
Possible Motivation O Unknown O Other
O Obtain Peer Attention O Avedd Tasks/Activities O Obtain [tems/ Activities O Unknown Others Involved in Incident
O Obtain Adult Attention O Avold Adult Attention O Avoid Peers O Other
- - O Mane O Pears O Teacher O Staff
Others Involved in Incident OSubstitute O Unknown O Other
O Mone O Peers O Teacher O Szaff

O Substitute O Unknown O Other




ALIGNED MINOR AND MAJOR DEFINITIONS

Early Learning

Additions Running Away

I

Behavior Definition Examples
Minor Behavior Events
Student leaves any area Leaves classroom, cafeteria,
alone and without or activity without
permission or to escape an permission/supervision or
activity, direction, task, or runs away from teacher
place when given a direction.

MINOR PROBLEM BEHAVIORS

MAJOR PROBLEM BEHAVIORS

strategies are unsuccessful. (at least 30 minutes)

DISRUPTION Student engages in disturbance that interrupts an activity Student repeatedly engages in behavior causing an
or instruction such as loud talking, yelling, screaming, noise | interruption in a class or activity despite prior
with materials, or horseplay. reprimand.
PHYSICAL AGGRESSION Student engages in non-serious, but inappropriate physical | Student engages in actions involving serious physical
contact. contact where injury may occur (e.g., hitting,
punching, hitting with an object, kicking, hair pulling,
scratching, etc.)
INCONSOLABLE CRYING Crying for an extended period of time. All typical comfort Not a major behavior.

Teacher Strategy Definitions

Offer Choice The teacher will offer two favorable choices to student.

Prompting Student will be prompted towards correct behavior by verbal or physical cues.
Behavioral Momentum Scaffolding student to the appropriate behavior through chunked requests.
Re-Teach/Practice Teacher instructs students in correct behaviors and/or practices them with teacher.
Provide Physical Comfort The teacher will rock or hug the child.




O m == G

Utilize Teacher
Strategies to
SupportfAddress the
Challenging Behawior
and Write a Minor
Referral if Challenging
Behawior is: 1)

_ Minor or

| Observe Challenging Behavior |

Is the behawvior a

Major —)

Aggression that
Results in Physical

Pain or Harm to

Another Personm or 2)

Intenticonalhy Injuring
Self in Manner that

May Cause Harm

Complete a Minor

Referral if Challenging

Behawior is Persistent

Complete Major Referral
Form and Send Student
o Office (Call Office to

Have Student Escorted if

Meeded]

For Early Learners [Pre-K
— 2™ Grade), Regquest
Administrator Support in
Classroom (Do Mot Send
Child to Office)

Administration
Addresses Behawvior
writh Student amnd

and Unresponsive to

Follows Through with

event?
Mimor Behawior Pajor Behawior
Events Ewvents
Defiance Defiance
Disrupticon Phiysical Agsression
Physical Aggression Cisrupticon
Tardy Imapproprists
Langusge
Imappropriste Languasse Harassmeant
Property Damags Bullying
Technology VYiolation Fightimg
Tantrurms Th=ft
Imcomsalakle Crying Technology Wiclation
Self-lnjury Froperty Damsage
Repatitive Behawvior Tobasooo
Social Withdrawwal Druss
Funning Soeray Wieapaons
Alcohol
Running Swary

the Use of Multiple
Strategies Owver a
Period of Time. Minor
Referrals Should Mot
Be Written if It Is the
First Instance of
Ococowrrence [(Unless it
is Behawvior Mentioned
in the Box Abowve)

., -

Once there are three or
moare minor referrals,
the PBIS Leadership
Team working with the
PBEIS Behavior Specialist
will meet with the
Teacher to Develop a
Support Plan to
Implement with the
Student

-

*FPlamse AOES minoe referral fovims showhd e
TR EEn 'y 1o g e nt O gefiern of
persintent chellenging behavior that feods fo
stegends and PemcheTs receving oacitimnol
support. They showld nor be wsed o o dicciodine
Feretiarn, But o o foon for suppart.

11—

If thee Challenging
Behawvior is Severe
and;or the Teacher

Feels Like Additional
Support Is Meeded for
the Student Before

Three Minors are
Completed, Contact
the PBIS Leadership

Team/PBIS
Behawvior Specialist

Appropriate Strategy

Administration Managed

Strategies

Caonmference with Student

Family Contact

Imndividual Instruction

Los=s of Privilegs

Im-School Suspension

Out of School Suspension

Tirme= in Office

Tirmne Cut

Bus Suspension

Expulsion

Student Conference
Loss of Item/Privilege
Re-Teach/Pracrice
Re-Direct

Verbal Reminder

Time with Teacher
Time with Support Staff
FPeer Mediation

Teacher Managed Strategies

Offer Choice

Familhy Contact

Change Seat

Behawvioral Momentunm
Frovide Physical Comfort
Time in Different Class
Phrysical Guidancs

Time Orut

Frompting
Modeling

— 0 > T O S O r— T



DATA COLLECTION



ALIGNED BEHAVIOR INCIDENT REPORT (BIR) &
SCHOOL-WIDE INFORMATION SYSTEM (SWIS) DATA TOOLS
S TR S W THE

Add View l Drill - Brookview Elementary School ~
‘ @ Dashboard ‘ ‘ Ill T Q Down ‘ | * Tools

Referral Entry

4
Referral Type:  Minor v ‘ ﬂ Find Referral
BO Notes
Student: ..+ v
Grade: v
IEP Status:
Staff: | ..+ = Custom Fields
— Other Problem Behaviors
Select... . g
Date: |2/18/16 & Teacher Strategy/Response
Time: b Select... v
Activity
Location: v Select... v
Problem Behavior:  Other v ' - Family Contact
Perceived Motivation: v Select... i
Others Involved: v |
Action Taken:  Other Action Taken v %

v @



EVALUATION TOOLS



g
P
J Y

W

Implementation
with fidelity
relies on 9
critical elements
with emphasis on
classroom
practice-based
coaching

9

Implementation with
fidelity relies on
combination of 10 critical
SW-PBIS elements, select
early learning critical
elements, and classroom
practice-based coaching
observations

....

Implementation
with fidelity
relies on
10 critical
elements



MEASURES PURPOSE EVALUATOR TIMELINE
Tiered Fidelity Fidelity of SW PBIS School Fall and Spring of
Inventory (TFI) with implementation Leadership Teams Each Year
Self-Assessment Staff perception of All School Staff Spring of each year
Survey (SAS) PBIS implementation
TFI Walkthrough | Assess and evaluate Fall and Spring of
with critical SW and PW- Each Year

PBIS features




EARLY CRILDROOD —BASELINE OF QUALITY
£C-B80Q) ADDENDUM

Benchmarks of Quality Indicators for Early Childhood .idapred from (Kincaid, Childs, & George, 2010) /

Critical In Il’au'tixlllyI Not In
EC-BoQ Indicat
Elements = Place |In Place| Place
Faculty 1. Feedback from Early Childhood faculty is obtained throughout the year
Commitment

2. Families of students in early childhood are informed of SW-PBIS and asked to provide feedback on the adoption and
mechanisms for promoting family involvement

Family 3. Family involvement in SW-PBIS is supported through a variety of mechanisms including home teaching suggestions,
information on supporting social development, and the outcomes of SW-PBIS

Involvement 4. Information is shared with families of children in the early childhood setting in a variety of formats (e.g., meetings, home

visits, discussions, newsletters, open house, websites, family friendly handouts, workshops, rollout events)

5. Problem behaviors of young children are defined

6. Families of young children are involved in planning for individual children in a meaningful and proactive way. Families are
encouraged to team with school staff in the development of individualized plans of support for children

7. Expectations and Rules in the early childhood setting are developmentally appropriate and linked the SW Expectations

Expectations &
Rules 8. Expectations are shared with families of young children to assist in the translation of the expectations to rules in the home
Developed |90 Expectations are posted in classrooms and in common areas in ways that are meaningful to children, staff and families in the
early childhood setting
Reward/
Recognition | 10. Strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by all staff
Program including administrative and support staff
Established

11. A revised plan for teaching young children the expectations/rules/rewards is developed, scheduled and delivered in a
developmentally appropriate manner

Implementation 12. Instruction of expectations and rules in the early childhood setting is embedded within large group activities, small group
activities, and within individual interactions with voung children

Plan 13. Revised strategies for acknowledging young children’s use of the expectations are developmentally appropriate and used by

all program staff including administrative and support staff (e.g., clerical, bus drivers, kitchen staff, etc.)

14. Teachers and school staff are proficient at teaching social and emotional skills within daily activities in a manner that is
Classroom meaningful to young children and promotes skill acquisition

Systems 15. Teachers and school staff respond to young children’s problem behavior appropriately using evidence-based approaches that
are positive and provide the child with guidance about the desired appropriate behavior

16. Strategies for responding to problem behavior in the early childhood setting are developed. Teachers use evidence-based
approaches to respond to problem behavior that is developmentally appropriate and teaches young children expected behaviors

Evaluation 17. Process for measuring implementation fidelity in all early childhood classrooms is developed and used

18. Data are used for: (2a) ongoing monitoring, (b) problem solving, (c) ensuring young children’s response to intervention, and (d)
school improvement




BASELINE OF QUALITY (B0Q)

100% w2014 -2015 m2015-2016 m2016-2017

86% 85%
80%

89%
81%

80%

60%

40%

20%

0%
Brookview ES ~ McNair ES  Seaborn Lee ES  Toney ES ~ Whitefoord ES  All Schools



EARLY-CHILDROOD BOQ ADDENDUM
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SCHOOL-WIDE EVALUATION TOOL (SET)
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PRESCHOOL-WIDE EVALUTION TOOL (PreSET)
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MEASURES PURPOSE EVALUATOR TIMELINE
Teaching Pyramid | Fidelity of implementation | Classroom Baseline at
Observation Tool of classroom practices Practices beginning of school

(TPOT) specifically related to Coach year and then
promoting young April/May of each
children’s social-emotional year following
competence and (Rolling TPOT
addressing challenging observations and
behavior in action plans
throughout the year)
Review of classroom Classroom Baseline at
systems which promote Practices beginning of school
and support positive, Coach year and then

appropriate behavior
coupled with identification
of key pyramid practices in

April/May each year
following (Rolling
CAT observations

and action plans
throughout the year)




WHERE ARE WE GOING?

Early Childhood PBIS Program Specialist

K Positive

BEHAVIORAL INTERVENTIONS
AND SUPPORTS

Georgia Department of Education 06 qwh@m

= Georgia's
O SEEDS

B Manage the state’s partnering PBIS School
Districts elementary schools and school system
Pre-K centers implementation of the alignment work.

m Provide training, coaching, and technical
assistance to PBIS District Coordinators,, RESA’s
School Climate Specialists, DECAL Inclusion

Specialists, elementary schools and school system
Pre-K centers PBIS Leadership Teams.

B Assist the GaDOE and DECAL with school-wide
(PBIS and PBIS Early Learning SEL Strategies) and
program-wide (Pyramid Model) evaluation systems.




EARLY LEARNING CLIMATE PBIS LOGIC MODEL

Situation:

Need to access the
suspension and #xnui<ion

rates 1n elementary schools
and Pre-K standalone
childcare centers which is a
contributing factor to early
learners not reading
proficiently by the

end of third grade. Frvonties
» Train Georgia's PBIS s¢| Consider
districts,
elementary schools,
and Pre-K Standalone
centers on

the Early Learning
Climate Abgned
Madel

Provide posttive
‘ichool climates for
early Learners in
Pre-K through
third grade.
Promote reading
proficiency by the
end of third grade
for all of Georgia’'s
children.

Visi
M‘ =
Beliefs
Goals
Objecoves

Inputs

What we Invest:

Time

Money

Staff Support
Materials
Equipment
Technology
Partnership

Conduct
trainings and
meetngs
Technical
Assistance
Assess fidelity
Partner with
PBIS districts,
elementary
schools, Pre-K
centers, and
stakeholders.

Who we reach:

PRIS District
Coordinators

Elementary
school
Principals
Pre-K Center
Directors
Elementary
school
teachers
Pre-K and
preschool
children
Pre-K - 50
grade
students

Assumptions

Short-term:

Hedoctions in Office
Descipline Referrals
Heduction Inin
School Suspensions
and expulsions
Reduction ln Out

of School
Suspensions
Improve school
climates for carly
learners and
teachers

Cabculate the
morease in
instructional davs
per minute and
bour (Cost Henehirs
Analysis Data
Sheet)

Redaction of
maodified days in
Georgla Pre K
Classes.

g o LY o

What we do: Long-term:

Increase
students reading
proficiently by
the end of third
grade

Improve school
climate rate
Improved
student
attendance
Reduction in the
referrals of Pre-K
through 3~ grade
students
Increase use of
alternatives to
suspension

. 3

. o

External Factors

Evaluation Team

Priorities-Data Collection-Analyze-School Districts and State Report




STRUCTURE OF IMPLEMENTATION AND SUPPORT

Lomllmplemmtanonl)@mom Sites
Schools {Schools and Pre-K Stand-Alone Centers)

Seo [=3= =1

=
| =
S=g o9




PBIS ELEMENTARY SCHOOL RECOGNITION SYSTEM
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Georgia DOE PBIS Levels of School Recognition — FY18

Only PBIS schools within active PBIS districts may submit data. An active PBIS district has a
distinct PBIS/School Climate District Leadership Team (DLT) or has incorporated PBIS
implementation progress into an existing district level team. In this instance, Active is defined
as meeting at least 2-4 times a year evidenced by an action plan submitted to GaDOE-PBIS prior
to May 31, 2018. Districts who do not submit evidence of being an “active” district will be
unable to have their schools qualify for recognition.

PBIS schools must submit End-of-Year (EOY) data via the State Longitudinal Data System (SLDS).
Data must be entered by a school administrator and reviewed within SLDS by the PBIS District
Coordinator (DC) before May 31, 2018. Bonus consideration will be given to schools for
participation in the following trainings: PBIS in the Classroom, PBIS Early Learning Classroom
Modules, Youth Mental Health First Aid or Sources of Strength.

LEVEL: Installing

Training and The school PBIS team has participated in the GaDOE approved

training covering all Critical Elements of Tier | PBIS. (see TFI)

The PBIS team is actively installing PBIS Tier 1 Critical Elements.

The PBIS team meets monthly.

A school administrator is an active member of the PBIS team.

The PBIS team will complete the following:
o Self-Assessment Survey (SAS): Schoolwide & Non-Classroom
o Tiered Fidelity Inventory (TFl) (Take during training)

Report PBIS End-of-Year (EOY) data via SLDS.

Submit TFI Action Plan to PBIS District Coordinator.

S Bonus Points recommended for School Climate Star Rating.

sted © - 5 webpage as an active school

The school PBIS team has participated in the GaDOE approved
training covering all Critical Elements of Tier | PBIS. (see TFI)
The PBIS team is actively installing PBIS Tier 1 Critical Elements.
The PBIS team meets monthly.
A school administrator is an active member of the PBIS team.
The PBIS team will complete the following:
o Self-Assessment Survey (SAS): Schoolwide & Non-Classroom
o Tier 1 Walkthrough: 2-3 times (fall, winter, & possibly spring) |




WHAT'S NEXT?

GaDOE and DECAL are working together to identify
School Districts to participate in the PBIS Early Learning
Climate Cohort I.

Elementary School and School System Pre-K Centers in
Cohort I will be trained and supported in implementing
the aligned critical elements.

RESA School Climate Specialists will provide coaching
and technical assistance on ways to enhance early
learning climate in Tier 1 support systems for PBIS
elementary schools as requested.

)
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Thank You!

http://decal.ga.gov/InstructionalSupports/Seeds.aspx

http://getgeorgiareading.org/resources-overview/early-learning-toolkit

http://www.gadoe.org/pbis

Brandy Woolridge, Early Childhood PBIS Program Specialist, GaDOE
bwoolridge@gadoe.org - (404) 657-0313

Michelle Sandrock, Early Learning Climate Manager, MRESA
Michelle.Sandrock@mresa.org - (678) 463-0180
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START

WITH THE

HEART

GEORGIA'S EARLY LEARNING

1)

PreK
(Birth-Age 5)

et Wkt /

Program-wide PBIS,
the pyramid model

Birth-age 5

«Focused on social, emotional and
behavior development to prevent
or respond to challenging behavior

+Classroom implementation

«Implementation with fidelity relies on 9
critical elements with emphasis on
classroom practice-based coaching

«Social emotional learning strategies are

taught as part of the Pyramid Model
Practices

«All three tiers of the pyramid are
implemented in a layered approach in
the classroom or program environment
based on student need

«Acknowledgment system is on-going,
positive feedback to both individual
children and whole group

START
WITHTHE ==
HEART

CLIMATE ALIGNED INITIATIVE

FOR SEAMLESS CLASSROOM-BASED SOCIAL EMOTIONAL SUPPORTS FOR BIRTH-AGE 8

Aligned Model

PreK-Grade 3
(Age 5-8)

+PreK-3rd grade (with application PreK-5th grade)

«Focused on social, emotional and behavioral
development strategies coupled with preventative
and proactive practices to improve school climate

+Simultaneous school-wide implementation and
classroom coaching of PreK-3rd grade teachers

«Implementation with fidelity relies on combination
of 10 critical SW-PBIS elements, select early
learning critical elements, and classroom practice-
based coaching observations

+School staff and teachers are trained on
classroom management strategies for all students
as well as social emotional, developmentally
appropriate pyramid practice to assist early
learners

+Tiers one and two of PW-PBIS are implemented
within tier one of the SW-PBIS framework to
address individual needs of early learners as well
as overall school climate

«Acknowledgment system takes root in positive
descriptive feedback and group or classroom
rewards; individual rewards may take place for
1st-5th grade children

Existing

Academics and/or Behavior

School-wide
PBIS

*K-12th grade

«Focus on preventative/proactive
practices to improve school climate

«Starts with building a foundation using
school-wide implementation and then
layers classroom support based on need

«Implementation with fidelity relies on
10 critical elements

+Social skills instruction occurs through
teaching of expectations and rules

*Three tiered continuum—school or
class, groups, individuals students

«Acknowledgment system includes
group and individual components

Start with the Heart represents an approach to implementing one of the critical pillars of the Get

Georgia Reading Campaign: positive learning climate. To see how all four pillars help children
on a path to reading proficiently by the end of third grade visit getgeorgiareading.org



What We Have Implemented

Aligned parts of PW-PBIS with SW-PBIS to make the framework elements more developmentally appropriate for early
learners (5 — 8 year olds) and equipped faculty and staff with social emotional, developmentally appropriate strategies
to better support these students.
Aligned critical elements include:
o Expectations and Rules (utilizing pictures, simple language, etc.)
o Addition of Family Engagement
o Acknowledgement/Reward
o Evaluation and Data Systems/Tools (fidelity and progress monitoring evaluate not only SW but particular
PW/Classroom elements such as deposits to withdrawals, transitions, classroom systems; schools capture/track
early learning minors and early learning behaviors aren’t majors; behavior flow chart utilizes behavior specialist
to help teachers with early learning challenges)
o Teaming (Pre-K Teacher, Classroom Practices Coach)
o Classroom Systems (Pyramid Practices)
1. The Pyramid Practices Overview/Purpose
Behavior Expectations and Classroom Rules
Relationships
Classroom Design
Schedules and Routines
Directions and Feedback
Emotional Literacy
Anger Management
. Problem Solving
10. Friendship Skills
11. Teacher Strategies and Responses
12. Form and Function

©WONDU AW

What We Recommend:

Embed developmentally/age-appropriate classroom practice components — from the Pyramid Model of PBIS (PW-
PBIS) — into SW-PBIS Tier 1 training for elementary schools.
Consider training school cohorts by building level on PBIS/school climate because students in Pre-K-5 and 6-12 are
different developmentally.
Create a separate elementary school specific training that addresses the need for developmentally/age-appropriate
PBIS classroom practices for schools that have been implementing PBIS — trainers from supporting state agencies.
Train School Climate staff on PW-PBIS and the difference for stand-alone centers vs. schools that have Pre-K in their
elementary school building.
Consider diversifying school climate expertise to better assist students with needs that are different
developmentally. Look at a balance of school climate specialists across building levels — some with Pre-K — 5 expertise
and some with 6-12 expertise.
Encourage school districts and/or schools to invest in classroom coaches and consider integrating roles of the PBIS
behavior specialist and classroom coach.
Train Pre-K — 3™ grade teachers on PBIS Classroom Practice Modules to strengthen social-emotional learning
competencies of teachers and create a positive learning environment in which students can thrive.
Facilitate professional learning communities of teachers and administrators across the early childhood-3" grade
continuum so that:

o Classroom reflect developmentally/age-appropriate expectations and

o Instruction is delivered in ways that are engaging and support children’s social-emotional development and

executive functioning skills.

May 2017
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