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Presenter
Presentation Notes
Who are we in the audience?
Play dough



| QUESTION: WHO ARE YOU?



http://www.menti.com/

Learning Objectives

At the conclusion of this presentation, participants
will be able to:

1. Summarize relationship of how the brain effects behavior.

2. Summarize the framework of lagging skills to understand
problematic behavior.

3. Summarize how an effective referral process of PBIS fits within the
MTSS model.

4. Demonstrate interventions for addressing emotional and social
concerns at Tier |l and Tier lll that address lagging skills.


Presenter
Presentation Notes
Add some statistics on internalizing/externalizing for children/adol—in community and in school

To understand the importance of intentionally teaching social and emotional skills in Early Childhood.  To learn practical strategies for forming positive relationships with children and families as a foundation for social and emotional skills development.  To learn, and practice ways to help young children develop social and emotional skills.  To HAVE FUN!










Pre-post tool
Leave the day with the “magic dust” you have been looking for to expedite rapid and effective changes in these children and adolescents!
Tier tool box, child/adolescent development, types of needs, some developmental theory, versatility of the tools
Resource guide at end of presentation


|

W hat brought you to
this session today™

|



Presenter
Presentation Notes
Behavior is communication.  Change the environment and the behaviors will change.  Lana David
Are you here because your boss sent you?
Because you need one more thing to do?          Because you want the “shiny” thing?
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Presenter
Presentation Notes
Multi tiered system of support that addresses the “whole child” with the whole system
Who has heard of Rti?  PBIS?  SEL?  Maslow?  All of these address the child on an individual level but we need to address the “whole child” which leads up to a MTSS.


MENTAL HEALTH = SEL

Mental health includes our
emotional, psychological, and social well-being.

It affects how we think, feel, and act.

It also helps determine how we handle stress,
relate to others, and make choices.



POSITIVE BEHAVIOR
SUPPORT

School-Wide Data Collection and Analyses

School-Wide Prevention Systems (rules,
routines, arrangements)

Interviews,

, , Simple Student
Questionnaires, efc. N

Interventions

Multi-Disciplinary
Assessment & Analysis

Team-Based Wraparound
Interventions

Dr. Terry Scott: Adapted from George Sugai, 1996


Presenter
Presentation Notes


SO What….does this have to do with PBIS/MTSS??
Behaviorally challenging kids come in all shapes, sizes, age and reasons.  We tend to focus on the behavior and we need to focus on what was/is causing the kid difficulty to begin with.


Multi-Tiered System of
Support

Basic
Needs

PBIS SMH

SEL

RTI


Presenter
Presentation Notes
When you smoosh the pyramid—it forms the circles which address the whole child.  


& Suicida@ljldeation
Inte |
Repding MTSS
Ta g eted Continuum of
ooial skins Support for All

Academic Rt]l +
PBIS + Mental

Wellness
Framework

Universal

Acknowledgement: Susan Barrett


Presenter
Presentation Notes
Here is an example of one of our students.  We don’t have a Tier 3 kid—we have have kid who needs Tier 3 interventions

It takes the whole system to address the whole child


In teaching “You can’t
do the Bloom stuff until
you take care of the
Maslow stuff.”

Alan E Beck

Basic Needs (mental
health)

RTi PBIS

(academics) i (behavior)

Remember:
Behavior is a
symptom of the
problem.


Presenter
Presentation Notes
All the tiers are linked together—this is the importance of treating the whole child.

So how do we address the whole child in a multi-tiered system.


RTI

PBIS

SMH

Tier | Tier Il Tier I

HOPE
AND

HEALING

T UPPORT

LOVE AND BELONGING

PEER SUPPORT; CELEERATIONS AND MILESTONES:
ADOPT-a-FAMILY; ACTIVITIES FOR DADS, MOMS,

SIBLINGS AMD TEEMS; Camp Heart + Hands; Art from the HeART

PHYSIOLOGICAL NEEDS

ASSISTANCE WITH RENT, UTILITIES, PHONE AND OTHER EXPENSES;
GROCERY AND MEAL DELIVERIES: Transportation to and from Treatment;
Housing Assistance; CLOTHING; GAS AND GROCERY GIFT CARDS; Resources, Referrals and Information




Rti Academics/intervention sheet

Data Collection

5
HA— nt..

Data B:: Check\‘ X, Assessme

vior: ) i .
Beha ics: D-F Testing medications
Acade cse visits KO eith
Health: “Ue. N an b;fzf 2

tendance: _6-7 ad

Nreferfd\ to 1€

Name:
Grade: Date:

Teacher:
Reading Math Writing Behavior

Tier | @ Risk

Tier - (Cyde__ )

Core Classroom Instruction Date:
80/150 ma per intervention
in addition to core instruction.
Focus of Infervenfions:
Alphabet Upper
Alphabet Lower Spelling
Story Listening Wiitten Expression
Behavior
Phonemic
Reading: Math:
One-to One COral Fluency Computation
Letier Sounds Comprehension Math Facis
Word Recognition Early L feracy Skifls: | Early Numeracy:
Iniial Sound Letter |Cral Counting
Naming Letter Missing Number
Vocabllary Sound Phoneme # Identification
Segmentation Quantity Discrimination
Fluency Nonsense Word
Spelling
Passage Inferventions:
Comprehension
Passage
Math Computation
Math Facts
Oral Counting
Missing Number
Number
Identification Tmmeline:
Quantity {812 weeks: 90/150 MPW)
Discrimination to




RTII ade Love
Level 1 2 3

4

DIBELS Next

PSSA

4 Sight

Holistic Phonics Screener

Harcourt

7 Thinking Strategies
Elements of Reading
Vocabulary

Intervention

Area of Need
Name

Junior Great

hensi
Comprehension Books

Phonics for
Reading
Phonics &
Words Their
Way

Read Naturally
Fluency &
Fast Tracks

Comprehension Fast Tracks

Corrective
Reading
Decoding

Phonics

Corrective
Reading
Comprehension

Comprehension

Area of Need

Comprehension

Phonics

Fluency

Comprehension

Phonics

Comprehension

° DIBELS Next
. DIBELS Next DIB!EL.S Next DIB!EL'S Next ° PSS.A
. Phonics Screener Holistic o Holistic . 4 Sight
onies screene Phonics Screener o Phonics Screener ° Holistic
° Phonics Screener
o Harcourt . ;?_::I:;: Stratedies Harcourt o Harcourt
] 7 Thinking ¢ g 7 Thinking Strategies 7 Thinking Strategies
) Elements of Reading X X
Strategies Elements of Reading Elements of Reading
° K Pals Vocabulary Vocabulary Vocabulary
o 15* Grade Pals
Area of  Intervention Area of Intervention Intervention Intervention
- Need Name Need Name Area of Need Name Area of Need Name
Phonics /Fl . i) . e . . . Junior Great
Enrichment Comprehen Enrichment Comprehensio  Enrichment ~ Comprehension
uency ) Books
sion n
Phonics for Phonics for Phonics for
Reading Reading Reading
Phonics & Phonics & Phonics &
Words Their Words Words Their
Words Their Way Their Way Way
Phonics Read Read
Way Naturall Naturall
Fluency = Read Naturally Fluency & Y Fluency & v
Fluency First Fast Tracks
Com|.orehen N/A Comprehensio N/A Comprehension  Fast Tracks
sion n
Corrective
Reading Corrective .
Decoding Reading Corrective
Phonics ! Phonics . Phonics Reading
Fundations Decoding Decodin
& & ERI &
ERI
Corrective
. Reading
Comprehension Comprehensio
n






Presenter
Presentation Notes
We can do the same for behavior!  So what does it look like?


SOCIAL SKILLS CHECKLIST

(Elementary/Pre K)
Name of child: Date:
Birth date: Assessor's name:

Instractions: For each question, chedk if that particular sodal skill occurs Almost Always, Often,
Som etimes, or Almost Never.

EMOTIONAL REGULATION

Almost
Always

Ofien

Somelimes

Almost
Never

2.1 Understanding Emotions

Identifies likes and dislikes

Identifies emotions in self

Identifies emotions on others

RATING SCALE
Almost abways- the stndent consstently displays this skill m many settings and with a variety of people

Ofterr- the student displays this skill on a few occasions, settings and with a few people

PR N =

Justifies emotions once identified (eating becanse I’m
bungry)

Demonstrates affection and empathy toward peers

Refrains from aggressive behaviors toward peers

Sometimes- the student seldom displays this skill but may demonstrate & on infrequent occasions.

Refrains from aggressive behaviors toward self

Does not exhibit intense fears or phobias

Almost Never- the student never or rarely exhibits this skill It is uncommon to see this in their daily rontime.

Al bl Fl g

Interprets body language

o
<

. Uses different tones of voice to convey messages

SOCTAL FLAY & EMOTIONAL DEVELOPMENT Almost Often

Always

Almost

Som etimes Never

2.2 Self Regulation

1.1 Beginning Play Behaviors

Allows others to comfort him/her if upset or agitated

1. Maintains proximity to peer within 1 foot
2. Observes peers in play vicinity within 3 feet

Self regulates when tense or upset

Self regulates when energy level is high

3. Paralle] play near peers using the same or similar materials
(e.g., playing cars near a peer who & also playing cars)

Deals with being teased in acceptable ways

4. Physically imitates peer

Deals with being left out of a group

5. Vahally mitates peer

Accepts not being first at a game or activity

6. Takes turns approprately doring smple games

1.2 Intermediate Play Behaviors

Accepts losing at a game without becoming upset/angry

1. Shares toys and talks about the activity with peers, even
though the plry agenda of the other children is different

2. Physically and verbally responds to interactions from peers
(accepts toy from peer, answers questions)

el Bl Pl bl R o d R

Says “no” in acceptable way to things he/she does not want
to do

Accepts being told “no” without becoming upset/angry

. Able to say “T don’t know™

Know appropriate ways of Joming i an activity with peers

. Able to end conversations appropriately

Invites others to play

2.3 Flexibility

Takes turns during structured activities
Obeys game rules

Accepts making mistakes without becoming upset/angry

Accepts consequences of his/her behavior

02N B A

Requests toys, food, and materials from peers

Accepts unexpected changes

1.3 Advan ced Play Behavior

Continues to try when something is difficult

Plays cooperatively with peers durmg magmative play

Makes comments about what he/she 1s playing to peers

Al Pl bl Ead o

Ignores others or situations when it is desirable to do so

. Organizes ply (suggests ideas to peers on how to play)

2.4 Problem Solving

. Follbws peer play plans

Identifies/defines problems

Ll el

Takes turns during mstractored activities without a time
lmi

Generates sohitions to problems

6. Offers toys, food, and materials fo peers

Carries out solutions by negotiating or compromising

Social Skills Checklist (Elementary) - 1 -

el bl il

Understands impact his/her behavior has on peers




PBIS
Assessments|] Universal Screening FBA; Check list; ALSUP
CORE PBIS
Area of Need Intervention Name
: Deep Breathing, Peace Corner, Regulation
Tier 1 Classroom Interventions Model. Brain Break
SEL Second Step; Zones of Regulation
School Counseling Classroom lessons
Cl Int " Deep Breathing, Peace Corner, Regulation
assroom Interventions Model, Brain Break
Tier 2 Frustration Tolerance Re-teach Second Step Lessons, Zones
Flexibility/Adaptability Zones, Social Thinking, Anxiety, Self-harm
Problem Solving Conflict Resolution, Attendance, Organization
Frustration Tolerance Zones, Second Step, Mindfulness,
Tier 3 Flexibility/Adaptability Smaller Tier Il groups
Problem Solving BIP; Smaller Tier Il groups



Presenter
Presentation Notes
Check in-Check Out & Check and Connect

Frequent Positive Active engagement, contingent and specific positive reinforcement



/\
ROSS GREENE ~*

LOST IN SCHOOL & LOST AND FOUND...

Challenging behavior is
just a signal, the fever,
the means by which the
kid communicating that
he or she is having
difficulty meeting an
expectation.



All of us get escape, avoid, manipulation.

The question isn't’ the function—
why the student is behaving this way

but rather
Why is the student going about

getting, escaping, avoiding in such a
maladaptive way or manner?



Challenging behavior is reflective of a
developmental delay.

In order for students to
behave adaptively they need:
motivation and skKills.

Many years we have
focused on motivation.

Research says focus on the SKILLS part.



Lagging Skills NOT escape, avoid, manipulation.



ASSESSMENT OF LAGGING SKILLS & UNSOLVED PROBLEMS (Rev. 11-12-12)
LAGGING SKILLS UNSOLVED PROBLEMS

Difficulty handling transitions, shifting from one mindset or task to another
Difficulty doing things in a logical sequence or prescribed order

Difficulty persisting on challenging or tedious tasks Poor sense of time

Difficulty maintaining focus

Difficulty considering the likely outcomes or consequences of actions (impulsive)

Difficulty considering a range of solutions to a problem
Difficulty expressing concerns, needs, or thoughts in words
Difficulty understanding what is being said
Difficulty managing emotional response to frustration so as to think rationally
Chronic irritability and/or anxiety significantly impede capacity for problem-solving or heighten frustration
Difficulty seeing the “grays”/concrete, literal, black-and- white, thinking
Difficulty deviating from rules, routine
Difficulty handling unpredictability, ambiguity, uncertainty, novelty
Difficulty shifting from original idea, plan, or solution
Difficulty taking into account situational factors that would suggest the need to adjust a plan of action
Inflexible, inaccurate interpretations/cognitive distortions or biases
(e.g., “Everyone’s out to get me,” “Nobody likes me,” “You always blame me, “It’s not fair,” “I'm stupid”)
Difficulty attending to or accurately interpreting social cues/poor perception of social nuances
Difficulty starting conversations, entering groups, connecting with people/lacking other basic social skills
Difficulty seeking attention in appropriate ways
Difficulty appreciating how his/her behavior is affecting other people
Difficulty empathizing with others, appreciating another person’s perspective or point of view
Difficulty appreciating how s/he is coming across or being perceived by others Sensory/motor difficulties

UNSOLVED PROBLEMS GUIDE: Unsolved problems are the specific expectations a child is having difficulty meeting. Unsolved problems should be free of maladaptive behavior;
free of adult theories and explanations; “split” (not “clumped”); and specific.

SCHOOL: Difficulty moving from choice time to math; Difficulty sitting next to Kyle during circle time; Difficulty raising hand during social studies
discussions; Difficulty getting started on project on tectonic plates in geography; Difficulty standing in line for lunch; Difficulty getting along with Eduardo on

the school bus; Difficulty when losing in basketball at recess
©Rou W. Greese, PLD., 2012


Presenter
Presentation Notes
Everyone open their phones– put Ross Greene/Daniel Siegal
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Presenter
Presentation Notes
We have a toolbox because…lowering the boom will not fix the lagging skills which are the result of unsolved problems.
Tools help us to avoid complaining about the students’ deficits. If they don’t have it, TEACH IT!!
Strengthen the staircase!


They say “You can’t teach an
old dog a new trick?

But you canl

Neuroplasticity!!



Presenter
Presentation Notes

Why is this important?  Neuroplasticity—research has determined that our brains are more like Play-doh instead of porcelain—all those neurons in our brain are constantly ”firing” and what fires together-wires together—which is fantastic because this mean we aren’t held captive for the rest of our lives by how our brain works at this moment—we can actually rewire it so it can be healthier and happier!  
Trauma causes the same type of wiring that leads from calm to chaos.  



RE-WIRING @%

We need to practice when there’s little
emotions so it works when there are big
emotions

Practice ALWAYS!I In the car, at bed
time, during commercials, Have big kids
teach little kids, Have your kid re-teach
you.



Presenter
Presentation Notes


Respond to the need…NOT react to the behavior.  
What does this look like/sound like? 
neurobiology and attachment research, they explain how interpersonal relationships directly impact the development of the brain


EMOTIONS IN KIDS

Big Emotions in kids look different than they do
in adults.

Anxiety:

= Losing Focus

=  Anger

=  Perfectionism

=  Correlation with ADHD
Depression:
= “lazy” & "boring”
=  Physical Ailments
= Agitation

=  Focus problems



DOWNSTAIRS

Negative Feelings

(sad, overwhelmed, tired, over excited)

Downstairs Brain

Loss of Emotional Control

(impulse control, flexibility, working memory,
initiation, organization, self-monitoring )






Presenter
Presentation Notes
What do we do when our kiddo is in crisis?


Dysregulated = flipped lid
Ignoring them in the flipped lid stage is like ignoring them if they were physically hurt!
One in the downstairs brain it is important to connect—right brain to right brain—connect and re-direct—”I can see you are getting red.  You are really feeling upset about this.  
When they come to us with flipped lids we try logic and problem solving—when they possibly can not in the downstairs brain!  “Calm down”. “I’ll give you something to cry about.”  If you don’t stop, you will get a detention”
What are some things that make you flip your lid? 
 What are some strategies that you use to reconnect your upstairs and downstairs brain?



GETTING BACK UP

Upstairs Brain

y

Right Brain to

Right Brain
Staircase (empathy,
blocked emotional talk,

NOT LOGIC)


Presenter
Presentation Notes
While in crisis—be QUIET—NO logical questions—don’t say “Be Calm”—At this time YOU have to be the brain boss!  
This is the time to quietly absorb the energy/emotion in the room and remain calm.  And this may take 5 minutes or 5 hours.

You look very angry NOT calm down

This metaphor perfectly illustrates what happens when the amygdala senses danger. It stops communicating with the prefrontal cortex and the brain is now in “survival mode”. Survival mode is great when… well, we need to survive. However, we run into problems when our amygdala interprets something like- getting budged in line, as a survival situation.
This brings us back to our “why”. Through Mindful Movement we are using breath and movement in specific, meaningful patterns to sooth the amygdala, and the stress responses. To know that you have control over your mind and body is the ultimate power. Once students have this realization and experience it for themselves, they often want to return to this relaxed/alert state. The work sells itself.



What’s HHding Behind t he “Misbehaviors”
Common Behaviors and What’s Really Going On

WHAT YQU S

SENSITIVE
e Cries over smallest things
e Gets sad when you leave
e Doesn’t like being alone
e Can't watch super sad movies

ANGRY
e Yells and screams often
e Throws things and is destructive

e Crosses arms and shuts down
e Shouts “I| HATE YOU” or “GO AWAY”

PERFECTIONIST

e Nervous about breaking rules

« Can’'t handle getting things wrong

e Doesn’'t ever want to miss school

e Scared of answering things wrong

e Struggles with Constructive Criticism

SHY
e Hides behind vour legs
e Scared of “new” people
e Fearful of change
e Doesn’t like going new places
e« Prefers playing with “familiar” friends

OVER-EXCITED

e Becomes “"hyper” when guests come over
e Says inappropriate things around others

e Makes jokes at inappropriate times
e Jumps on furniture
s Plays rough with others

VWHAT IS FEALLY GONGON

e Child lacks self-regulation

e Child is worried about “new” things and
need help gradually being introduced to
them

e Child has an inner fear they are unable Lo
verbalize

s Child is unable to recognize emotions

e Child does not have appropriate coping
strategies

e Child needs help with calming strategies

e Child is worried aboutl “unknown”
feelings

e Child is struggling with negative thought
patterns

e Child needs help connecting thoughts
and actions

« Child has trouble verbalizing their worries

e Child thrives on doing things the right

e Child is unable to verbalize big worries
and fears

s Child is cautious of anything new and
want to understand the situation fully

e Child needs help making plans for “new”
adventures

e Child is unable to detect their inner
“engine”

e Child needs help regulating their
excitement

e Child lacks calming strategies for building
anticipation

calming threc haos | Undastadng Beavias



THE TOOLBOX

Flexibility /Adaptability

Frustration Tolerance
(Acting Out)

Problem Solving


Presenter
Presentation Notes
Things to help the child move to the green zone—manage in the blue-red-yellow zone
Playful connection, movement for brain integration--
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Presenter
Presentation Notes
No thinking happens and NO learning happens.



Lagging Skills NOT escape, avoid, manipulation.


Presenter
Presentation Notes
First, we teach frustration  tolerance.

Second, flexibility/adaptability.

Last, we can ONLY teach this when the first two are in place.


Fealings Thermometer — How am | feeling now?

EMOTIONAL NEEDS ‘I-

Take abrezk

| - - e, lo@) i
Emotion Regulation & Distress = €9 e
Tolerance s ;';"‘.f';'iwm,

Think ul-mgmrg good or

= “Raise and Lower the
Temperature” o

your favouriteactivity

= Coping card

* Body Scan

RED ZONE
Mad/Angry
Terrified
Yelling/Hitting
Elated
Out of Control

|

* |d feelings

Ice

= Feeling Thermometer

Frustrated
Worried
Silly/Wiggly
Excited
Loss of Some Control

= Power thinking- Affirmations

Happy
Calm
Feeling Okay
Focused

Ready to Leam

CREEN ZONE | YELLOW ZONE

Copyright © 2011 Think Socid Pubiishing, nc.
Tis page e e coie ot e bl e A SRS

The ZOI'ES o Regulation®

BLUE ZONE
Sad
ick
Bored
Moving Slowly

The ZONES of Regulation® Reproducible E - The Zones of Regulation Visual
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Presentation Notes
short hand for emotions and learning a few words and is great for a tier 2 or 3 group to teach more specific feelings and skills to address "unblocking" the staircase--addressing the lagging skill

Teach quickly the Zones

Use phone activity

Feelings Thermometer Hand out & Feelings Chart, Affirmations Hand out, Describe Body Scan 
Regulating alertness/zones of regulation


QUIZ TIME



http://www.menti.com/

ONLY

TEACH IN THE

UPSTAIRS BRAIN




SENSORY NEEDS

o Zebra Walk (animal walks)

o Go Noodle Wiggle Videos/ Mind Yeti

o Crosslobal Stimulation (cross midline)
o Vestibular /proprioceptive (good exercises for each)

O Sensory Breaks “brain breaks”

* Brain gym the brain gym101 course refers to a course that teaches 26 movements and how to
apply them using specific brain gym process and techniques VIDEOS ON YOUTUBE!



Presenter
Presentation Notes
Vestibular/proprioceptive Handout
These are those interventions that help a student connect with their upstairs/downstairs brain



ONLY

TEACH IN THE

UPSTAIRS BRAIN




*DO IT WITH USI*

THE FIGURE EIGHT

v\ -

o Figure 8
l
o Elbows & Knees LEFT J ) RIGHT
CENTER




Lagging Skills NOT escape, avoid, manipulation.
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Presentation Notes
First, we teach frustration  tolerance.

Second, flexibility/adaptability.

Last, we can ONLY teach this when the first two are in place.


HOLISTIC APPROACHES

O Breathing
O Progressive muscle relaxation

O Mindfulness (focus based solution) /meditation



Presenter
Presentation Notes
This metaphor perfectly illustrates what happens when the amygdala senses danger. It stops communicating with the prefrontal cortex and the brain is now in “survival mode”. Survival mode is great when… well, we need to survive. However, we run into problems when our amygdala interprets something like- getting budged in line, as a survival situation.
This brings us back to our “why” maladaptive behavior.
 Through Mindful Movement we are using breath and movement in specific, meaningful patterns to sooth the amygdala, and the stress responses. 
To know that you have control over your mind and body is the ultimate power. Once students have this realization and experience it for themselves, they often want to return to this relaxed/alert state. The work sells itself.



HOLISTIC

Breathing

" Video

* Snake Breaths

* Belly breaths

* Bunny breaths

* Bubbles

* Balloons

" Breathing buddies
* Mind Yeti

BREATHE



*DO IT WITH USI*

Balloons

Snake Breaths

Square Breathing

SQUARE
BREATHING

12 3 4

breathe in for 4 seconds

hold for 3
4
seconds

hold for

seconds

How =
S

breathe out for 4 seconds

4 3 2 1
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ONLY

TEACH IN THE

UPSTAIRS BRAIN




EMOTIONAL NEEDS

Art Therapy

* Altered books

* Black out poetry

= Affirmation jars

* Collage/ vision board

* Boxes / masks

¥
i
i

1]

s

His would lhelp me grow

lngratitude; it would e

nelp change my mindsel. 5SS
- [ Today & Hhe bestday of |
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12

4
S
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&
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Black Out poetry example, Altered Book Example 



HOLISTIC

Progressive Muscle Relaxation
* Scrunch & Stretch

* Noodles

Guided for Kids
Guided for Adults
You Tube

Breqfhe: am
Safe

' om calm,

/
can hanc//e this



Presenter
Presentation Notes
Handout Guided Kids


*DO IT WITH US*

Scrunch & Stretch
Noodles



https://mail.google.com/mail/u/0/?ui=2&ik=3071e1af55&view=att&th=15f2bc34bb16d6c9&attid=0.1&disp=safe&zw
https://mail.google.com/mail/u/0/?ui=2&ik=3071e1af55&view=att&th=15f2bc34bb16d6c9&attid=0.1&disp=safe&zw

N\YFZANYIANYIANTVIANTYIANTY I ANY S AN

Z Qﬂ%ﬂ\ﬂ%ﬂ%ﬂ\ﬂ% /
NYZANYZANYZANYZANYZANYZANTZAN
ZAN\YZANYZANVZANYZANYZANYZA\Y/
NYZANYZANYZANYZANYZANYZANTZAN

FJANVIANVIANVIANVIANVIANVIANYS

SKILLS AND INTERVENTIONS | ooooooooooooo c



ONLY

TEACH IN THE

UPSTAIRS BRAIN




Making a Plan
Taking Responsibility for

Your Acti Skills and Programs
our Actions Second Step; Positive Action; Strong Start; Mindup; Skill
Dealing with Peer S .
freaming
Pressure
Seeking Help

Dealing with Gossip
Dealing with Peer
Pressure

STRONG

KIDS



PBIS
Assessments|] Universal Screening FBA; Check list; ALSUP
CORE PBIS
Area of Need Intervention Name
: Deep Breathing, Peace Corner, Regulation
Tier 1 Classroom Interventions Model. Brain Break
SEL Second Step; Zones of Regulation
School Counseling Classroom lessons
Cl Int " Deep Breathing, Peace Corner, Regulation
assroom Interventions Model, Brain Break
Tier 2 Frustration Tolerance Re-teach Second Step Lessons, Zones
Flexibility/Adaptability Zones, Social Thinking, Anxiety, Self-harm
Problem Solving Conflict Resolution, Attendance, Organization
Frustration Tolerance Zones, Second Step, Mindfulness,
Tier 3 Flexibility/Adaptability Smaller Tier Il groups
Problem Solving BIP; Smaller Tier Il groups



Presenter
Presentation Notes
How many of you have  a chart with specific interventions?  If you don’t—get one!


SOCIAL NEEDS

° . 73S : k 2 tl : d d
o Social Stories It was dark in the wood an

they had to be brave, for things

* Mario!
moved all around them. ~
© Books “She’ll bring us mice and
* Social Emotional Learning Themes | things that are nice,” said Sarah.

* A chair for my mother “I suppose so!” said Percy.

* Wilma Jean the Worry Machine

“ want my mummy!” said Bill. '

* The Giving Tree

* The Invisible String

* Owl Babies

* | just don’t like the sound of no!

* Hands are not for hitting

il "
LY



Presenter
Presentation Notes
Mario Hand out, RAR Flyer, Book or two 


MINDFULNESS / MEDITATION

Mindfulness

" Thoughts / Feelings / Sensations (noticing all senses)
* Radical Acceptance

* Candy

* Books

* Go Noodle

* “What does it mean to be presente”

* Imagery -Riding the wave

= Stretching Yoga

= Cosmic kids




ONLY

TEACH IN THE

UPSTAIRS BRAIN




NOW WHAT?

THE ONE THING I'M GOING TO DO
DIFFERENTLY NOW IS

What questions do

you have?


http://www.menti.com/

“Kids will do well if they can...
kids with behavioral challenges are not
attention-seeking, manipulative,
limit-testing, coercive, or unmotivated,
but they lack the skills to
behave adaptively.”

Greene, R. (2008). lost at school: Why our kids with behavioral challenges
are falling though the cracks and how we can help them. NY, NY: Scribner.



“I hope that someday we will learn
the terrible cost we all pay when we
ignore or mismanage those people in
society who most need our help.”

The Hon. Judge Sandra Hamilton,
Provincial Court of Alberta, Canada
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KELLY.PETACCIO@GSCS.ORG
&
RHONDA.HARRIS@GSCS.ORG |

lllllllllllllllllllllllllll



Understood.org— Trauma & ADHD

Momentousinstitute.org

Dr. Dan Siegel, Tina Payne Bryon,
The Whole Brain Child; No-Drama Discipline;
Upstairs/Downstairs Brain

Kidsinthehouse.com—sign up for free /many videos

Dr. Ross Greene—livesinthebalance.org
ALSUP; Assessment of Lagging Skills & Unsolved Problems
Lost in School; Lost at School; The Explosive Child
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