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problems for the success of an inclusion program as noted in the responses provided to
the open-ended questionnaire when compared to the responses provided by the
elementary school and middle school which did implement inclusion programs.

In the two buildings implementing inclusion the administrators supported the
program and the teachers were comfortable in voicing their complaints and needs to the
administrators as the program was implemented, which supported D’Alonzo and
Giordana (1997) findings for support and better flow of communication being needed
during inclusion. Administrators working in the buildings using inclusion demonstrated
more awareness and support of the needs of general education teachers who are working
with special needs children, took a more active role in providing continuing inservice
training for them, and encouraged collaboration between the special educator and regular
educator so the needs of all the students were met which Snyder (1999) found to be
important for the success of inclusion.

This researcher found that inclusion needed to work toward providing the services
and supports in the general education classrooms that existed in special education
classrooms, according to Coleman, Webber, and Algozzine (1999). Administrative
support for these services and supports would consist of implementing and/or providing
case management and crisis intervention services, therapeutic group discussions and
meetings, effective behavior management programs, self-control and social skills
training, individual counseling, prevocational and vocational training, safe environments,
and interagency collaboration. The researcher also noted the need for these services,
especially when the regular educator was dealing with students with severe emotional

problems or students with autism. The researcher noted the need for these services when
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regular educators frequently requested assistance in how to provide behavior
management programs, self-control training, and social skills training for the students in
their classrooms.

Jehlen (2002) found inclusion to be successful, which was noted by the
researcher, when each inclusion classroom had a second teacher in the room who was a
special education teacher responsible for the development of lesson modifications,
individualized instruction, and the introduction of activities to the whole class. The
researcher’s findings related that the program was not rigid or absolute, but that it
evolved as teachers experienced the program and realized that changes necessary for its
success needed to occur. Jehlen (2002) supported the need to make these changes to an
inclusion program because of the increased participation and increased learning that
occurs by educators when implementing inclusion.

Conclusions

Teachers participating in inclusion needed to become aware that there is no set
type of inclusion program that is successful, but that it needs to use instructional
techniques that are comfortable for the teachers involved and should consist of class wide
peer tutoring, peer buddies, class-within-a-class, ability awareness, sensitivity training,
cooperative learning, computer-assisted instruction, integrated therapies, individualized
instruction, integrated studies, curriculum matrixing, and team teaching.

When inclusion was implemented in the schools, the teachers, staff, and
administrators began to realize its purpose and need for the education of the special needs
child. The personnel in the three schools used for this research found that the need to

have ample support personnel, appropriate collaboration, and appropriate administrative
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support were important to the success of the implementation and maintenance of an
inclusion program.

The results of the questionnaire provided the conclusion that the individual
experiences of the two schools implementing and using inclusion had many similarities.
The regular educators had the same complaints about the special needs students being
served. Students with severe emotional problems were the ones most difficult to serve
and often caused the most problems in the classroom. The regular educators complained
about the lack of awareness of what to do, how to do it, when to do it, and whether what
was being done was right or appropriate for the special needs child in their classroom.
Yet, the regular educators also reported to the researcher that they did learn professional
material during the year due to being involved in inclusion and that involvement in
inclusion would occur again after another educator had a turn at the experience.

The results of the questionnaire provided that the school that did not have
inclusion still maintained the philosophy that the individual classroom belonged to the
individual teacher. For an inclusion teacher to go into the classroom meant the inclusion
teacher did what needed to be done and did not interfere or ask the regular educator to do
anything educationally for the special needs child. The researcher noted through
observation that if teachers had complaints, then the chain of command was the direction
used or teachers talked among themselves creating hard feelings. The teachers, staff, and
administrators involved in the implementation of inclusion programs were constantly
reviewing and making changes and alterations to the program, both individually and

within the team.
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Implications

Implications from this research can be important to the director of special
education in the district, the administrators implementing inclusion, and to the literature
in the field of educational practice. The director of special education can use the
information from this research to plan and execute the continuation and expansion of the
inclusion program in the schools using inclusion throughout the district. The information
from the research provides some insight to the director of special education as to what
needs to be done to improve and alleviate the problems teachers experience while
implementing and conducting inclusion programs in the schools. The director of special
education can also use the study to present to the school board to support and relate what
problems exist with the inclusion programs in the schools in the district. Based on this
research, a plan for improvement can be developed and discussed for the improvements
of the inclusion programs in the school district, as well as to gain support for more
inservice trainings for the educators using inclusion programs.

The administrators can use the information from this research to plan and execute
their school’s schedules to alleviate and facilitate the solution of the concerns expressed
as the results of the research. By addressing the school’s concerns through scheduling
the administrators can improve the inclusion programs in their school and allow the
educators practicing inclusion to improve their instruction for the special needs students,
as well as the regular education students.

Finally, the literature in the field of education will benefit from this research
because it provides another contribution to the qualifications and ramifications that occur

when an inclusion program is implemented within a school. Support for the
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implementation of inclusion in this district came from the director of special education
and the immediate staff and the individual building’s administrative staff and special
education staff. This support was important to the success of the implementation of the
inclusion program, as well as its maintenance and future continuation. This research has
shown that these ingredients are vital to the implementation of an inclusion program,
have been important to the implementation of inclusion programs in the past, and still
have a position of significance in the implementation of inclusion programs in the
present.

Dissemination

The researcher anticipates providing the information from this research to the
director of special education through a presentation to the district staffing specialists of
the district, which the director oversees. The researcher anticipates the information being
used by the director of special education as a presentation to the school board as a means
of support for inclusion and the researcher will assist the director of special education in
preparing and presenting this information to the school board.

The researcher also anticipates providing the information to the administrators of
the buildings using inclusion. The results which expressed the concerns of the teachers,
staff, and administrators during the implementation of inclusion are important for the
administrators to use during the creation of the schedules, in-services, and planning time
of the teachers involved in inclusion settings so the teachers can learn, explore, and
discuss the program of inclusion and what it should be for those individual teachers and

their collaborative teams. The researcher anticipates being a productive member of the
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administrative team as plans to improve and change the inclusion program within each
building practicing inclusion used in this research occurs.
Recommendations

The researcher recommends that the research be repeated with other schools
throughout the district to get a better picture of what is happening within the district.
This repetition would provide the district’s director of special education, school board,
and administrators with a more complete picture of how the teachers, paraprofessionals,
and administrators in the district regard the inclusion program.

The researcher recommends that if the research is expanded to the entire district,
then the use of a computerized coding of the questionnaires be done. The use of a
computerized coding system may provide results that are more objective than subjective.
However, the information still would be beneficial to the district’s director of special
education, school board, and administrators because it still would provide a picture of
how the teachers, paraprofessionals, and administrators in the district regard the inclusion
program, but only from a different perspective.

As the two schools face their concerns of providing more support for the
educators involved in inclusion, more collaboration between special educator and regular
educator is needed so improvements in inclusion can be on-going and applicable to the
teachers and students involved each year. Administrative support for the work of the
inclusion teachers is needed so educators will continue to provide a program that is
unique and individual to the classroom that is created each year. Through these supports
the two schools will improve their inclusion programs, as well as their educational staffs

that provide those programs.
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Concluding Thoughts

This research was a culmination of a desire of the researcher to delve into the area
of inclusion, which has been a passion of the researcher for over twenty years. It has
demonstrated to the researcher the importance of implementing inclusion in schools to
improve the educational opportunities of the special needs child. It has reinforced to the
researcher the need for higher education facilities to work to provide college coursework
that combines regular education and special education classes for both types of educators
as a part of the curricular guidelines in the requirements for education throughout the
country. It has supported the findings and conclusions that the researcher has personally
and educationally conducted throughout the last twenty years concerning inclusion and
what it needs to consider and incorporate in order to be successful. But, most of all, it
supports the belief of the researcher that inclusion is the educational goal for which all
educators should strive as the mainstay for educating special needs children, yet that goal
is as individualistic as the special needs child, himself or herself, because of the two
educators working together to provide that educational experience for that child, as well

as all children in the class and no two classrooms are ever alike.
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As a doctoral student in the field of educational leadership, | am interested in comparing
the views of participants involved in implementing an inclusion program in a school. |
hope this information will help educators create better inclusion programs. Please
return your responses to me by May 31, 2005. | assure you that your responses will be
confidential. If you have any questions, please feel free to contact me, Debby Thomas, at
Heard Elementary, 303-6684.

1. What do you expect to achieve academically for students in a full inclusion class?

2. What do you expect to achieve socially for students in a full inclusion class?

3. What do you expect to achieve professionally as a teacher of a full inclusion
class?

4. What are your academic apprehensions for students in a full inclusion class?

5. What are your social apprehensions for students in a full inclusion class?

6. What are your professional apprehensions as a teacher of a full inclusion class?

7. How do you think state mandated tests will be affected through full inclusion?
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8. What do you expect to learn professionally about inclusion classrooms by being a
teacher in an inclusion classroom?

9. What do you think you need to learn professionally to improve yourself as a
teacher in an inclusion classroom?

10. Do you think you had ample support in implementing inclusion in your
classroom? Why or why not?
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You will be given a copy of this consent form to keep for your records.

Title of Project: An Analysis of Implementing Inclusion in a Local School District
Principal Investigator: F. Deborah Thomas, 43 Putters Place, Savannah, GA 31419
(912) 303-6684
Faculty Advisor: Dr. James Burnham, P. O. Box 8131 Statesboro, GA 30460,
(912) 681-5567

Participant Signature Date

The informed consent procedure has been followed.

Investigator Signature Date
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Georgia Southern University
Oifice of Research Services & Sponsored Programs

Institutional Review Board (IRB)

Phone: 912-681-5465 Administrative Annex
P.O. Box 8005

Fax: 912-681-0719 Ovrsight@GeorgiaSouthern.edn Statesbora, GA 30460

To: Faith Deborah Thomas

43 Putters Place
Savannah, GA 31439

ce: James Burnham, Faculty Advisor
P.O.Box 8131

From: Cffice of Research Services and Sponscred Programs
Administrative Support Office for Research Oversight Committees
(TACUIC/TBC/ARB)

Date: March 1, 2005
Subjeet: Status of Application for Approval te Utilize Human Subjects in Research

After a review of your proposed research project numbered: H05115, and titled “An Analysis of
Implementing Inclusion in a Loeal School Distriet”, it appears that (1) the research subjects are
at minimal risk, (2) appropriate safeguards are planned, and (3) the research activities involve only
procedures which are allowable.

Therefore, as authorized in the Federal Pelicy for the Protection of Human Subjects, I am
pleased to notify you that the Institutional Review Board has approved your proposed research.

This IRB approval is in effcet for one year from the date of this letter. Tf at the end of that
time, there have been no changes to the research protocol, you may request an extension of the
approval period for an additional year. In the interim, please provide the IRB with any
information concerning any significant adverse event, whether or nef it is believed fo be related
to the study, within five working days of the event. In addition, if a change or modification of the
approved methodology becomes necessary, you must notify the IRB Coordinator prior 1o
initiating any such changes or modifications. At that time, an amended application for IRB
approval may be submitted. Upon completion of your data collection, vou are required to
complete a Research Study Termination form to notify the IRD Coordinator, so your file may be
closed.

Sincerely,

)
(j:’ Jizf;/;,JJ fé (zﬁ}j A

Julie B. Cole
Diirector of Research Services and Sponsored Programs



