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problems for the success of an inclusion program as noted in the responses provided to 

the open-ended questionnaire when compared to the responses provided by the 

elementary school and middle school which did implement inclusion programs.   

In the two buildings implementing inclusion the administrators supported the 

program and the teachers were comfortable in voicing their complaints and needs to the 

administrators as the program was implemented, which supported D’Alonzo and 

Giordana (1997) findings for support and better flow of communication being needed 

during inclusion.  Administrators working in the buildings using inclusion demonstrated 

more awareness and support of the needs of general education teachers who are working 

with special needs children, took a more active role in providing continuing inservice 

training for them, and encouraged collaboration between the special educator and regular 

educator so the needs of all the students were met which Snyder (1999) found to be 

important for the success of inclusion.   

 This researcher found that inclusion needed to work toward providing the services 

and supports in the general education classrooms that existed in special education 

classrooms, according to Coleman, Webber, and Algozzine (1999).  Administrative 

support for these services and supports would consist of implementing and/or providing 

case management and crisis intervention services, therapeutic group discussions and 

meetings, effective behavior management programs, self-control and social skills 

training, individual counseling, prevocational and vocational training, safe environments, 

and interagency collaboration.  The researcher also noted the need for these services, 

especially when the regular educator was dealing with students with severe emotional 

problems or students with autism.  The researcher noted the need for these services when 
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regular educators frequently requested assistance in how to provide behavior 

management programs, self-control training, and social skills training for the students in 

their classrooms.  

Jehlen (2002) found inclusion to be successful, which was noted by the 

researcher, when each inclusion classroom had a second teacher in the room who was a 

special education teacher responsible for the development of lesson modifications, 

individualized instruction, and the introduction of activities to the whole class.  The 

researcher’s findings related that the program was not rigid or absolute, but that it 

evolved as teachers experienced the program and realized that changes necessary for its 

success needed to occur.  Jehlen (2002) supported the need to make these changes to an 

inclusion program because of the increased participation and increased learning that 

occurs by educators when implementing inclusion.   

Conclusions 

 Teachers participating in inclusion needed to become aware that there is no set 

type of inclusion program that is successful, but that it needs to use instructional 

techniques that are comfortable for the teachers involved and should consist of class wide 

peer tutoring, peer buddies, class-within-a-class, ability awareness, sensitivity training, 

cooperative learning, computer-assisted instruction, integrated therapies, individualized 

instruction, integrated studies, curriculum matrixing, and team teaching.   

 When inclusion was implemented in the schools, the teachers, staff, and 

administrators began to realize its purpose and need for the education of the special needs 

child.  The personnel in the three schools used for this research found that the need to 

have ample support personnel, appropriate collaboration, and appropriate administrative 
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support were important to the success of the implementation and maintenance of an 

inclusion program.   

 The results of the questionnaire provided the conclusion that the individual 

experiences of the two schools implementing and using inclusion had many similarities.  

The regular educators had the same complaints about the special needs students being 

served.  Students with severe emotional problems were the ones most difficult to serve 

and often caused the most problems in the classroom.  The regular educators complained 

about the lack of awareness of what to do, how to do it, when to do it, and whether what 

was being done was right or appropriate for the special needs child in their classroom.  

Yet, the regular educators also reported to the researcher that they did learn professional 

material during the year due to being involved in inclusion and that involvement in 

inclusion would occur again after another educator had a turn at the experience.   

 The results of the questionnaire provided that the school that did not have 

inclusion still maintained the philosophy that the individual classroom belonged to the 

individual teacher.  For an inclusion teacher to go into the classroom meant the inclusion 

teacher did what needed to be done and did not interfere or ask the regular educator to do 

anything educationally for the special needs child.  The researcher noted through 

observation that if teachers had complaints, then the chain of command was the direction 

used or teachers talked among themselves creating hard feelings.  The teachers, staff, and 

administrators involved in the implementation of inclusion programs were constantly 

reviewing and making changes and alterations to the program, both individually and 

within the team.   
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Implications 

 Implications from this research can be important to the director of special 

education in the district, the administrators implementing inclusion, and to the literature 

in the field of educational practice.  The director of special education can use the 

information from this research to plan and execute the continuation and expansion of the 

inclusion program in the schools using inclusion throughout the district.  The information 

from the research provides some insight to the director of special education as to what 

needs to be done to improve and alleviate the problems teachers experience while 

implementing and conducting inclusion programs in the schools.  The director of special 

education can also use the study to present to the school board to support and relate what 

problems exist with the inclusion programs in the schools in the district.  Based on this 

research, a plan for improvement can be developed and discussed for the improvements 

of the inclusion programs in the school district, as well as to gain support for more 

inservice trainings for the educators using inclusion programs.   

 The administrators can use the information from this research to plan and execute 

their school’s schedules to alleviate and facilitate the solution of the concerns expressed 

as the results of the research.  By addressing the school’s concerns through scheduling 

the administrators can improve the inclusion programs in their school and allow the 

educators practicing inclusion to improve their instruction for the special needs students, 

as well as the regular education students.   

 Finally, the literature in the field of education will benefit from this research 

because it provides another contribution to the qualifications and ramifications that occur 

when an inclusion program is implemented within a school.  Support for the 
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implementation of inclusion in this district came from the director of special education 

and the immediate staff and the individual building’s administrative staff and special 

education staff.  This support was important to the success of the implementation of the 

inclusion program, as well as its maintenance and future continuation.  This research has 

shown that these ingredients are vital to the implementation of an inclusion program, 

have been important to the implementation of inclusion programs in the past, and still 

have a position of significance in the implementation of inclusion programs in the 

present.   

Dissemination 

 The researcher anticipates providing the information from this research to the 

director of special education through a presentation to the district staffing specialists of 

the district, which the director oversees.  The researcher anticipates the information being 

used by the director of special education as a presentation to the school board as a means 

of support for inclusion and the researcher will assist the director of special education in 

preparing and presenting this information to the school board.  

 The researcher also anticipates providing the information to the administrators of 

the buildings using inclusion.  The results which expressed the concerns of the teachers, 

staff, and administrators during the implementation of inclusion are important for the 

administrators to use during the creation of the schedules, in-services, and planning time 

of the teachers involved in inclusion settings so the teachers can learn, explore, and 

discuss the program of inclusion and what it should be for those individual teachers and 

their collaborative teams.  The researcher anticipates being a productive member of the 
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administrative team as plans to improve and change the inclusion program within each 

building practicing inclusion used in this research occurs.   

Recommendations 

 The researcher recommends that the research be repeated with other schools 

throughout the district to get a better picture of what is happening within the district.  

This repetition would provide the district’s director of special education, school board, 

and administrators with a more complete picture of how the teachers, paraprofessionals, 

and administrators in the district regard the inclusion program.   

 The researcher recommends that if the research is expanded to the entire district, 

then the use of a computerized coding of the questionnaires be done.  The use of a 

computerized coding system may provide results that are more objective than subjective.  

However, the information still would be beneficial to the district’s director of special 

education, school board, and administrators because it still would provide a picture of 

how the teachers, paraprofessionals, and administrators in the district regard the inclusion 

program, but only from a different perspective.   

As the two schools face their concerns of providing more support for the 

educators involved in inclusion, more collaboration between special educator and regular 

educator is needed so improvements in inclusion can be on-going and applicable to the 

teachers and students involved each year.  Administrative support for the work of the 

inclusion teachers is needed so educators will continue to provide a program that is 

unique and individual to the classroom that is created each year.  Through these supports 

the two schools will improve their inclusion programs, as well as their educational staffs 

that provide those programs.  
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Concluding Thoughts 

 This research was a culmination of a desire of the researcher to delve into the area 

of inclusion, which has been a passion of the researcher for over twenty years.  It has 

demonstrated to the researcher the importance of implementing inclusion in schools to 

improve the educational opportunities of the special needs child.  It has reinforced to the 

researcher the need for higher education facilities to work to provide college coursework 

that combines regular education and special education classes for both types of educators 

as a part of the curricular guidelines in the requirements for education throughout the 

country.  It has supported the findings and conclusions that the researcher has personally 

and educationally conducted throughout the last twenty years concerning inclusion and 

what it needs to consider and incorporate in order to be successful.  But, most of all, it 

supports the belief of the researcher that inclusion is the educational goal for which all 

educators should strive as the mainstay for educating special needs children, yet that goal 

is as individualistic as the special needs child, himself or herself, because of the two 

educators working together to provide that educational experience for that child, as well 

as all children in the class and no two classrooms are ever alike.       

 



 121

REFERENCES 
 

Ainscow, M. (1999). Understanding the development of inclusive schools. Philadelphia, 

PA: Falmer Press. 

Albinger, P. (1995). Stories from the resource room: Piano lessons, imaginary illness, and 

broken-down cars.  Journal of Learning Disabilities, 28(10), 615-622.  Retrieved 

February 17, 2003 from Academic Search Premier. 

Allinder, R. M. & Beckbest, M. A. (1995).  Differential Effects of two approaches to 

supporting teachers’ use of curriculum-based measurement.  School Psychology 

Review, 24(2), 287-299.  Retrieved September 2, 2002 from Academic Search 

Premier. 

Austin, V. L. (2001). Teachers’ beliefs about co-teaching. Remedial & Special 

Education, 22(4), 245-56. Retrieved April 3, 2002 from Academic Search 

Premier. 

Avramidis, E., Bayliss, P., & Burden, R. (2000). A survey into mainstream teachers’ 

attitudes towards the inclusion of children with special educational needs in the 

ordinary school in one local education authority.  Educational Psychology, 20(2), 

191-215.  Retrieved April 3, 2002 from Academic Search Premier.   

Baines, L. & Baines, C. (1994). Mainstreaming: One school’s reality. Phi Delta Kappan, 

76(1), 39-49. Retrieved February 17, 2003 from Academic Search Premier. 

Bauer, A. M. & Shea, T. M. (1999). How to teach all learners. Baltimore, MD: Paul H. 

Brookes Publishing Co. 

Berns, R. M. (1993). Child, family, community: Socialization and support. Fort Worth: 

Harcourt Brace Jovanovich Publishers. 

 



 122

Boyd, D. A. & Parish, T. S. (1996). An examination of the educational and legal 

ramifications of “full inclusion” within our nation’s public schools. Education, 

116(3), 478-481. Retrieved February 16, 2003 from Academic Search Premier. 

Brown, D. L. (1997). Full inclusion: Issues and challenges.  Journal of Instructional 

Psychology, 24(1), 24-29.  Retrieved February 16, 2003 from Academic Search 

Premier. 

Brown v. Board of Education, 347 U. S. 483 (1954). 

Coleman, M., Webber, J., & Algozzine, B. (1999).  Inclusion and students with 

            emotional/behavioral disorders.  Special Services in the Schools, 15(1-2), 25-47. 

Conrad, M., & Whitaker, T. (1997). Inclusion and the law: A principal’s proactive 

approach. Clearing House, 70(4), 207-11. Retrieved April 21, 2002 from 

Academic Search Premier. 

Cook, B. G., Semmel, M. I., & Gerber, M. M. (1999). Attitudes of principals and special 

education teachers toward the inclusion of students with mild disabilities critical 

differences of opinion. Remedial & Special Education, 20(4), 199-212. Retrieved 

April 3, 2002 from Academic Search Premier. 

Cook, T. & Swain, J. (2001). Parents’ perspectives on the closure of a special school: 

Towards inclusion in partnership. Educational Review. 53(2), 191-199. Retrieved 

April 21, 2002 from Academic Search Premier. 

Cornoldi, C., Terreni, A., Scruggs, T. E., & Mastropieri, M. A. (1998).  Teacher attitudes 

in Italy after twenty years of inclusion.  Remedial & Special Education, 19(6), 

350-358.  Retrieved April 21, 2002 from Academic Search Premier.   

 



 123

Crawford, L., Almond, P., Tindal, G., & Hollenbeck, K. (2002). Teacher perspectives on 

inclusion of students with disabilities in high-stakes assessments.  Special 

Services in the Schools, 18(1-2), 95-118. 

Creswell, J. W. (1994). Research design qualitative and quantitative approach. Thousand 

Oaks, CA: SAGE Publications. 

Cunningham, C. (2002). Buildings that teach. American School & University, 74(12), 

164-169. Retrieved April 16, 2004 from Academic Search Premier. 

D’Alonzo, B. J. & Giordano, G. (1997).  Perceptions by teachers about the benefits and 

liabilities of inclusion.  Preventing School Failure, 42(1), 4-13.  Retrieved April 

21, 2002 from Academic Search Premier. 

Danne, C. J., Beirne-Smith, M., & Latham, D. (2000). Administrators’ and 

            teachers’ perceptions of the collaborative efforts of inclusion in the elementary 

grades. Education, 121(2), 331-9. Retrieved April 3, 2002 from Academic Search 

Premier.  

Elias, S. F., & Elias, J. W. (1978). Open education and teacher attitudes toward 

openness: The impact on students. Education, 99(2), 208-215. Retrieved April 16, 

2004 from Academic Search Premier. 

Flynn, N. M., & Rapoport, J. L. (1976). Hyperactivity in open and traditional classroom 

environments. Journal of Special Education, 10(3), 285-292. Retrieved April 16, 

2004 from Academic Search Premier. 

Gall, M. D., Borg, W. R., & Gall, J. P. (1996). Educational research: An introduction (6th 

ed.). White Plains: Longman Publishing. 

 



 124

Garvar, A., & Schmelkin, L. P. (1989).  A multidimensional scaling study of 

administrators’ and teachers’ perceptions of disabilities.  The Journal of Special 

Education, 22(4), 463-478. 

Giangreco, M. F. (1997). Quick guides to inclusion: Ideas for educating students with 

disabilities.  Baltimore, MD: Paul H. Brookes Pub. Co. 

Glesne, C. (1999). Becoming qualitative researchers: An introduction. New York, NY: 

Addison Wesley Longman. 

Glomb, N. K. & Morgan, D. P. (1991).  Resource room teachers’ use of strategies that 

promote the success of handicapped students in regular classrooms.  The Journal 

of Special Education, 25(2), 221-235.   

Greer v. Rome City School District, 950 F. 2d. 688, 695, 695, 696, 697, 698 (11th Cir., 

1992) 

Hargrove, L. J. (2000).  Assessment and inclusion: A teacher’s perspective.  Preventing 

School Failure, 45(1), 18-22.  Retrieved April 3, 2002 from Academic Search 

Premier.   

Heflin, L. J., Bullock, L. M. (1999).  Inclusion of students with emotional behavioral 

disorders: A survey of teachers in general and special education. Preventing 

School Failure, 43(3), 103-12. Retrieved April 3, 2002 from Academic Search 

Premier. 

Heubert, J. P. (Ed.) (1999). Law and school reform: Six strategies for promoting 

educational equity. New Haven, CT: Yale Publishing Press. 

 



 125

Howard-Rose, D., & Rose, C. (1994). Students’ adaptation to task environments in 

resource room and regular class settings.  The Journal of Special Education, 

28(1), 3-26. 

Idol-Maestas, L. (1983). Special educator’s consultation handbook.  Rockville, MD: 

Aspen Publishers, Inc. 

Illanes, E. (1999). Architects as educators. American School & University, 72(3), 319-

325.  Retrieved April 1, 2004 from Academic Search Premier.  

Jacobs, G. (1970). The participant observer. New York, NY: George Braziller, Inc. 

Jehlin, A. (2002).  Inclusion by design.  NEA Today, 20(4), 8-12.  Retrieved April 3, 2002 

from Academic Search Premier.  

Johnson, L. R. (2000). Inservice training to facilitate inclusion: An outcomes evaluation. 

Reading & Writing Quarterly, 16(3), 281-90. Retrieved April 21, 2002 from 

Academic Search Premier. 

Johnson, S. W., & Morasky, R. L. (1977). Learning disabilities. Boston, MA: Allyn and 

Bacon, Inc. 

Kavale, K. A. (2000). History, rhetoric, and reality. Remedial & Special Education, 

21(5), 279-97. Retrieved February 16, 2003 from Academic Search Premier. 

King-Sears, M. E. (1997).  Best academic practices for inclusive classrooms.  Focus on 

Exceptional Children, 29(7), 1-27.  Retrieved April 21, 2002 from Academic 

Search Premier. 

Knight, G. & Noyes, J. (1999).  Children’s behavior and the design of school furniture.  

Ergonomics, 42(5), 747-764.  Retrieved April 16, 2002 from Academic Search 

Premier.   

 



 126

Kochhar, C. A., West, L. A., & Taymans, J. M. (2000). Successful inclusion: Practical 

strategies for a shared responsibility. Upper Saddle River, NJ: Prentice-Hall, Inc. 

Loeffelman, P. (2001). Designing for change. American School & University, 73(9), 62-

64. Retrieved April 16, 2004 from Academic Search Premier. 

MacKinnon, J. D., & Brown, M. E.  Inclusion in secondary schools: An analysis of 

school structure based on teachers’ images of change.  Educational 

Administration Quarterly, 30(2), 126-146.  Retrieved September 26, 2002 from 

Academic Search Premier. 

Mamlin, N. (1999). Despite best intentions: When inclusion fails. Journal of Special 

Education, 33(1), 36-51. Retrieved April 3, 2002 from Academic Search Premier. 

Mills v. District of Columbia Board of Education, 348 F. Supp. 866 (D. D. C., 1972). 

Minke, K. M., Bear, G. G., Deemer, S. A., & Griffin, S. M.  (1996).  Teachers’ 

experiences with inclusive classrooms:  Implications for special education reform.  

The Journal of Special Education, 30(2), 152-186.   

McLeskey, J., & Waldron, N. L. (1996). Responses to questions teachers and 

administrators frequently ask about inclusive school programs. Phi Delta Kappan, 

78(2), 150-8. Retrieved February 16, 2003 from Academic Search Premier. 

Monahan, R. G. & Marino, S. B. (1996). Teacher attitudes toward inclusion: Implications 

for teacher education in schools 2000. Education, 117(2), 316-22. Retrieved April 

21, 2002 from Academic Search Premier. 

National Association of Secondary School Principals. (1993). Including special education 

services in the general school curriculum.  Curriculum Report, 22(5), 1-6. 

 



 127

Oberti v. Board of Education of the Borough of the Clementon School District, 995 F. 2d 

1204, (3rd Cir., 1993). 

 Odom, S. L. (2000). Preschool iclusion: What we know and where we go from here. 

Topics in Early Childhood Special Education. 20(1), 20-28. Retrieved April 3, 

2002 from Academic Search Premier.  

Pennsylvania Association for Retarded Citizens v. Pennsylvania, 334 F. Supp 1257, (E. 

D. Pa., 1971). 

Ritter, C. L.; Michel, C. S., & Irby, B. (1999).  Concerning inclusion: Perceptions of 

middle school students, their parents, and teachers.  Rural Special Education 

Quarterly, 18(2), 10-7.  Retrieved April 3, 2002 from Academic Search Premier. 

Rose, R.  (2001).  Primary school teacher perceptions of the conditions required to 

include pupils with special educational needs.  Educational Review, 53(2), 147-

157.  Retrieved April 21, 2002 from Academic Search Premier.   

Sanacore, J. (1996).  Ingredients for successful inclusion.  Journal of Adolescent & Adult 

Literacy, 40(3), 222-227.  Retrieved April 21, 2002 from Academic Search 

Premier. 

Semmel, M. I., Abernathy, T. V., Butera, G., & Lesar, S. (1991). Teacher perceptions of 

the regular education initiative. Exceptional Children, 58(9), 9-23. 

Snyder, R. F. (1999). A qualitative study of inservice general education teachers’ 

attitudes and concerns. Education, 120(1), 173-88. Retrieved April 3, 2002 from 

Academic Search Premier. 

Spodek, B., & Walberg, H. J. (1975).  Studies in open education.  New York, New York: 

Agathon Press, Inc. 

 



 128

SPSS 11.0 brief guide. (2001). Upper Saddle River, NJ: Prentice-Hall, Inc.  

Tarver-Behring, S., Spagna, M. E., et. al. (1998). School Counselors and Full Inclusion 

for Children with Special Needs. Professional School Counseling, 1(3), 51-7. 

Retrieved April 21, 2002 from Academic Search Premier. 

Tashakkori, A., & Teddlie, C. (1998). Mixed methodology: Combining qualitative and 

quantitative approaches. Thousand Oaks, CA: SAGE Publications, Inc. 

Thomas, S. B., & Rapport, M. J. K. (1998). Least restrictive environment: Understanding 

the direction of the courts. The Journal of Special Education, 32(2), 66-78. 

Thousand, J., & Villa, R. A. (1999). Inclusion: Welcoming, valuing, and supporting the 

diverse learning needs of all students in shared general education environments.  

Special Services in the Schools, 15(1-2), 73-108. 

de Vaus, D. A. (1995). Surveys in social research (4th ed.). Crows Nest, Australia: Allen 

& Unwin. 

Wang, M. C. & Baker, E. T. (1985).  Mainstreaming programs: Design features and 

effects.  The Journal of Special Education, 19(4), 503-521. 

Walther-Thomas, C. S. (1997). Co-teaching experiences: The benefits and problems that 

teachers and principals report over time. Journal of Learning Disabilities, 30(4), 

395-408. Retrieved February 17, 2003 from Academic Search Premier. 

Werts, M. G., Wolery, M., Snyder, E. D., Caldwell, N. K., & Salisbury, C. L.  (1996).  

Supports and resources associated with inclusive schooling: Perceptions of 

elementary school teachers about need and availability.  The Journal of Special 

Education, 30(2), 187-203. 

 



 129

Winzer, M. A. (1993). The history of special education: From isolation to integration. 

Washington, DC: Gallaudet University Press. 

Wood, M.  (1998). Whose job is it anyway? Educational roles in inclusion.  Exceptional 

Children, 64(2), 181-95. 

 

 



 130

 APPENDICES 

 



 131

APPENDIX A 

VIEWS ON IMPLEMENTING AN INCLUSION PROGRAM: THE REEARCH 

QUESTIONNAIRE 
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As a doctoral student in the field of educational leadership, I am interested in comparing 
the views of participants involved in implementing an inclusion program in a school.  I 

hope this information will help educators create better inclusion programs.  Please 
return your responses to me by May 31, 2005.  I assure you that your responses will be 

confidential.  If you have any questions, please feel free to contact me, Debby Thomas, at 
Heard Elementary, 303-6684. 

 
1. What do you expect to achieve academically for students in a full inclusion class? 

 
 
 
 
 
 

2. What do you expect to achieve socially for students in a full inclusion class? 
 
 
 
 
 
 

3. What do you expect to achieve professionally as a teacher of a full inclusion 
class? 

 
 
 
 
   
 

4. What are your academic apprehensions for students in a full inclusion class? 
 
 
 
 
 

5. What are your social apprehensions for students in a full inclusion class? 
 
 
 
 
 

6. What are your professional apprehensions as a teacher of a full inclusion class? 
 
 

7. How do you think state mandated tests will be affected through full inclusion? 
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8. What do you expect to learn professionally about inclusion classrooms by being a 
teacher in an inclusion classroom? 
 
 
 
 
 
 
 

9. What do you think you need to learn professionally to improve yourself as a 
teacher in an inclusion classroom? 
 
 
 
 
 
 

10. Do you think you had ample support in implementing inclusion in your 
classroom?  Why or why not? 
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